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BRANDON

SCHOOL DIVISION

R——— SCHOOL DIVISION

May 19, 2010

NOTICE IS HEREBY GIVEN OF THE REGULAR MEETING
OF THE BOARD OF TRUSTEES

TO BE HELD TUESDAY, MAY 25, 2010 AT 7:00 P.M.

J. L. MILNE BOARDROOM, ADMINISTRATION OFFICE

1031 - 6TH STRE%ON, MANITOBA

Secretary-Treasurer

AGENDA
1.00 AGENDA/MINUTES:

1.01 Reference to Statement of Board Operations

1.02 Approval of Agenda

1.03 _Adoption of Minutes of Previous Meetings

a) Regular Board Meeting, May 10, 2010.
Adopt.

2.00  GOVERNANCE MATTERS:
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2.01  Presentations For Information

1. Crocus Plains Regional Secondary High School - Design Drafting Formula One
Team.

2. June Skinner, Brandon Regional Health Authority, providing an update on the
Teen Health Clinic held in the Division’s three high schools.





Agenda

2.02 Reports of Committees

a) Nutrition Ad-Hoc Committee Meeting
b) Facilities/Transportation Commitiee Meeting
¢) Finance Committee Meeting

d) Other
- Long Service Pin Recognition Evening.

2.03 Delegations and Petitions

(White)
(Yellow)

(Buff}

May 19, 2010

M. Snelling
D. Karnes

B. Mayes
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2.04 Communications for Action

1) Mr. Ray MclLachlan, Coach of the Vincent Massey High School Reach for the
Top Team, May 4, 2010, requesting financial assistance to help with the costs
associated with participating in the National Reach for the Top Tournament to
be held in Toronto at the end of May. (Appendix “A”)

Refer Motions
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2.05 _ BUSINESS ARISING

- From Previous Delegation

- From Board Agenda

- MSBA issues (last meeting of the month)

- From Report of Senior Administration

a) School Reports - Kirkcaldy Heights School

b) Learning Support Services Presentation — NIL

c) Mtems from Senior Administration Report:

Policy and Procedures 6036 — “Learning Support Services -
Technology in Learning Specialist” — Refer Motions

Policy 6032 —"Role of the Learning Support Services Facilitator”
— Refer Motions

Policy and Procedures 5026 — “Harassment” — Refer Motions
Travel Expense Form 3013 — Refer Motions

Trustee Mayes — Request to change name of Divisional
Futures and Liaison Committee — Refer Motions.

Tender — Supply/Mount/Cable NEC Projectors — Refer Motions.
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2.06 Motions

7612010 That the request for financial assistance for seven Vincent Massey High
School students to attend the National Reach for the Top Competition to
be held in Toronto, Ontario at the end of May, 2010 be approved in the
amount of $2,100.

772010 That Policy 6036 — “Learning Support Services: Technology In Learning
Specialist K-12" be approved.

78/2010 That Policy 6032 — “Role of the Program Facilitator” be rescinded and
replaced with Policy 6032 — “Role of the Leaming Support Services

Facilitator”.

79/2010 That Policy and Procedures 5026 — “Harassment” be rescinded and
replaced with Policy and Procedures 5026 — “Harassment”.

80/2010 That Form 3013 — “Travel Expense Account” be rescinded.

81/2010 That the Board of Trustee Committee known as “Divisional Futures and

Liaison Committee” be changed to “Community Relations Committee”.

82/2010 That the Proposal from Television City in the amount of $82,429.76
including taxes for the supply, cabling, and installation of 49 NEC
Projectors for SmartBoards be accepted.

83/2010 That the proposed renovations to convert the space in the Earl Oxford
Basement in order to display the B.J.Hales Museum collection at an
estimated cost of $17,000 be approved with funds to be acquired from
Provincial Grants and Divisional funding sources.

84/2010 That Policy 3025 — “Reimbursement for School Bus Plug-In" be
- reaffirmed.

85/2010 That the Janitorial Services Contract between the Brandon School
Division and JCI Johnson's Commercial & Industrial Services be
extended for the 2010/2011 school year at Vincent Massey High School
in the amount of $160,383 and Crocus Plains Regional Secondary High
School at $229 444 and for the 2011/2012 school year in the amount of
$234,366 at Crocus Plains Regional Secondary High School.
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2.07 Bylaws

That By-law No. 3/2010 being a bylaw for the purpose of authorizing the borrowing of
monies upon the credit of the Division to meet expenditures for current operations for
the fiscal period July 1, 2010 to June 30, 2011 be now read for the first time.
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2.08 Giving of Notice

2.09 Inquiries

2.09a} Public Inquiries {last meeting of each month — max. 15 minutes)

2.09b) Trustee Inquiries

3.00 ADMINISTRATIVE INFORMATION:

3.01 Report of Senior Administration

Receive and File.
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3.02 Communications for Information

a) Amy Buehler, Chairperson, Brandon Teachers’ Association Collective Bargaining
Committee, April 30, 2010, noting in accordance with Article 3 of the current
Collective Agreement (effective July 1%, 2007), and the provisions of the Public
Schools Act and the Labour Relations Act, the Brandon Teachers’ Association
hereby gives notice of its intention to renew or amend the 2007 to 2010 collective
agreement between the School Division and the Brandon Teachers’ Association.

Refer Personnel Committee.

b) Terry Osiowy, Principal, Crocus Plains Regional Secondary School, May 13,
2010, writing on behalf of the staff and students who will be participating in the
Skills Manitoba Competition and thanking the Board for the financial support of
$1,500 approved at the Board’s May 10, 2010 Board Meeting.

Receive and File.
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3.03

a)

b)

c)

d)

e)

9)
h)

)

May 19, 2010

Announcements

Friends of Education Committee Meeting -~ 11:30 a.m., Wednesday, May 26,
2010, Conference Room.

City of Brandon/School Division Joint Task Force Committee Meeting — 9:30 a.m.
Thursday, May 27, 2010, Board Room.

Public Consultation — Proposed Catchment Area Changes - 7:00 p.m., Monday,
May 31, 2010 - Crocus Plains Regional Secondary School Lecture Theatre.

MSBA Region #1 — Collective Bargaining Meeting — 9:00 a.m., Tuesday, June 1,
2010, Rolling River School Division.

Public Consultation — Proposed Catchment Area Changes — 7:00 p.m., Tuesday,
June 1, 2010 — Earl Oxford School Gym.

Chamber of Commerce/School Division Ad-Hoc Committee Meeting — 11:30 a.m.,
Wednesday, June 2, 2010, Chamber Office.

Education Committee Meeting — 1:30 p.m., Monday, June 7, 2010, Board Room.

Facilities and Transportation Committee Meeting — 10:00 a.m., Thursday, June
10, 2010, Board Room.

Brandon School Division Employee Long Service Retirement Dinner — 6:00 p.m.,
Thursday, June 10, 2010, Victoria Inn.

NEXT REGULAR BOARD MEETING - 7:00 p.m., Monday, June 14, 2010, Board
Room.

10





Agenda

4.00 IN CAMERA DISCUSSION:

4.01 Student Issues

- Reports

- Trustee Inquiries

4.02 Personnel Matters

- Reports
a) Confidential #1 — Personnel Report.
b) Confidential #3 — Personnel Matter.

- Trustee Inquiries

4.03 Property Matters/Tenders
- Reports

- Trustee Inquiries

4.04 Board Operations
- Reports

May 19, 2010

a) Confidential #2 — Legal Matter — Verbal Report — G. Barnes

- Trustee Inquiries

5.00 ADJOURNMENT
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Appendix A

May 4, 2010

i 75

Mr. George Buri,

Chair of Brandon School Division Board
1031 — 6™ Street

Brandon, MB R7A 4K5

Dear Mr. Buri,

The Vrncent Massey Reach for the Top Team had ah exceptlonal 2009-10'season. In regular
season divisional tournament lay~the'=d1d not: lose a single match. This stellar racord
qualified the team to p! t in Winnipeg. The Vlkmgs worked hard
and put in a solid team effo 4 provincial final match againist a very. strong St.
Paul's team. Both teams qualv 110 represent Manltoba in the Natlonal Tournament in
Toronto at the end of May. ..+ S

_xc:rted and henored to represent therr sohool Brandon
_ ‘ndon in thrs prestigious event

The Vincent Massey teant is’
School Division, and the Crty

The costs associated with' the event are falrly hlgh Each of: the students will be responsible
for return flight from Wrnnlpeg to Toronto ($475 00) and'room and ‘board at the University of
Toronto ($295.00). The Vincent Massey ‘Reach for the Top Team‘woLrld apprecrate any
financial help the division. colld contrrbute Thank you very much

Str‘m

Ray McLachlan
Coach

VINCENT MASSEY HIGH SCHOOL

715 McDiarmid Drive
Brandon, Manitoba

i | 7IAP

Fax 204-729-0365






		AGENDA

		Presentations For Information

		Reports of Committees

		Communications for Action

		BUSINESS ARISING

		Motions

		Bvlaws

		Report of Senior Administration

		Communications for Information

		Announcements

		IN CAMERA DISCUSSION:




MINUTES OF THE REGULAR MEETING OF THE BOARD OF TRUSTEES, THE
BRANDON SCHOOL DIVISION, HELD IN THE J. L. MILNE BOARDROOM,
ADMINISTRATION OFFICE, 1031 - 6TH STREET, BRANDON, MANITOBA, AT
7:00 P.M., MONDAY, MAY 10, 2010.

PRESENT:
Mr. G. Buri, Chairperson, Mr. D. Karnes, Vice-Chairperson, Ms. R. Coey, Mrs. B. Jolly,
Mr. B. Mayes (entered at 7:05 p.m.), Mr. J. Murray, Mr. M. Snelling, Dr. L. Ross.

Secretary-Treasurer, Mr. G. F. Barnes and Recording Secretary, Ms. S. Bailey.

Senior Administration: Superintendent, Dr. D. M. Michaels; Associate Superintendent,
Mr. G. Malazdrewicz; Assistant Secretary-Treasurer, Mr. K. Zabowski.

REGRETS:
Mr. P. Bartlette

The Chairperson, Mr. Buri welcomed all visitors to the meeting. He noted Trustee
Bartlette sent his regrets as he was unable to attend the meeting. He further noted
Trustee Mayes would be arriving late to the meeting. The Chairperson called the
meeting to order at 7:00 p.m.

AGENDA

1.00 AGENDA/MINUTES:

1.01 Reference to Statement of Board Operations

1.02 Approval of Agenda

a) Secretary-Treasurer, Mr. Barnes, requested the following amendments to the
agenda:

- By-law 2/2010 be introduced as a late item and given second and third
reading in order to meet the necessary timeframe for receiving the required
funds;

- A letter received from the PSFB be included as additional information under
discussions regarding Confidential #2;

- The addition of one In-Camera item under Board Operations.

b)  Trustee Jolly noted she had a question under the Report of Senior Administration.

c) Trustee Ross requested the addition of an In-Camera item regarding a personnel
matter.

d) Superintendent, Dr. Michaels, requested the addition of an In-Camera item
regarding a personnel matter.

e) Trustee Mayes noted he would be bringing forth a Giving of Notice under Section
2.08.
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Mrs. Jolly — Mr. Murray
That the agenda be approved as amended.
Carried.

1.03 Adoption of Minutes of Previous Meetings

a) The Minutes of the Regular Board Meeting, April 26, 2010 were circulated.

Trustee Snelling requested that a typing error in the second paragraph of 3.01 —
Report of Senior Administration be corrected from the word “to” to the word “two”.

Mr. Snelling — Ms. Coey

That the Minutes be received and filed as amended.
Carried.

2.00 GOVERNANCE MATTERS:

2.01 Presentations For Information

Trustee Mayes provided background information regarding the success of the Vincent
Massey High School “Reach for the Top” Team. The Chairperson called Mr. Ray
McLachlan and the 2009-2010 Vincent Massey “Reach for the Top” team to the Board
Table. He asked Mr. McLachlan to introduce each team member who was then given a
Certificate of Recognition. It was noted that the team would be participating in the
National Reach for the Top Competition to be held later in the month.

2.02 Reports of Committees

a) School Division Parent Liaison Committee Meeting

The April 21, 2010, written report of the School Division Parent Liaison Committee
meeting was reviewed as circulated.

Mrs. Jolly — Mr. Karnes
That the Minutes be received and filed.
Carried.

b)  City/Division Ad-Hoc Committee Meeting

The April, 2010, written report of the City/Division Ad-Hoc Committee meeting was
reviewed as circulated.

Trustee Coey asked Trustees who would be interested in participating in a “school
speaker’s bureau” to increase awareness of municipal politics at the student level. All
Trustees agreed to participate and allow their names to be included on the list of
speakers available. The Secretary-Treasurer was directed to forward a letter to the City
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of Brandon advising that the Brandon School Division Board of Trustees would
participate in the proposed “School Speakers Bureau”.

Trustee Coey also confirmed the City’s request to provide them with copies of the
proposed catchment recommendations following the Board’s motion related to proposed
public consultations on the matter.

Ms. Coey — Mr. Snelling
That the Minutes be received and filed.
Carried.

c) Personnel Committee Meeting

The April 28, 2010 written report of the Personnel Committee meeting was reviewed as
circulated.

Dr. Ross — Mr. Karnes
That the Minutes be received and filed.
Carried.

The May 4, 2010 written report of the Personnel Committee meeting was reviewed as
circulated.

Dr. Ross — Mr. Murray
That the Minutes be received and filed.
Carried.

d) Divisional Futures & Liaison Committee Meeting

The April 29, 2010 written report of the Divisional Futures & Liaison Committee meeting
was reviewed as circulated.

Trustee Coey requested clarification as to why the Kinderlinks program was not
discussed at this meeting and whether or not it was going forward. Superintendent,
Dr. Michaels, confirmed the program is going forward and was not noted at the meeting
as it was not considered in the context of the discussions which were being held at that
time.

Trustee Mayes and Trustee Snelling noted the meeting had provided several positive
comments regarding the Board’s decision to leave New Era School as a dual track
school. It was noted the meeting was about what the Division was doing and
complimenting them for their work rather than what the Division was not doing and
attacking the Board for it. It was agreed this is a very useful committee and it provides
the community with an opportunity to discuss education with the Board of Trustees.

Mrs. Jolly — Ms. Coey
That the Minutes be received and filed.
Carried.
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e) Education Committee Meeting

The May 3, 2010 written report of the Education Committee meeting was reviewed as
circulated.

Ms. Coey — Mrs. Jolly
That the Minutes be received and filed.
Carried.

f) Policy Review Committee Meeting

The May 3, 2010 written report of the Policy Review Committee meeting was reviewed
as circulated.

Trustee Mayes requested confirmation that information regarding the proposed volunteer
credit would be presented to the Board of Trustees during the month of June.

Mr. Murray — Mrs. Jolly
That the Minutes be received and filed.
Carried.

g) Division/Chamber Ad-Hoc Committee Meeting

The May 5, 2010 written report of the Chamber/Division Ad-Hoc Committee meeting was
reviewed as circulated.

Trustee Snelling noting discussions regarding the high school athletics economic impact
analysis had been deferred several times and inquired as to whether or not it would be
discussed at the next meeting with the Chamber. Chairperson, R. Coey, confirmed it
would be discussed first at the next meeting of the Committee.

Ms. Coey — Mr. Murray
That the Minutes be received and filed.
Carried.

h)  Other
- 2010 NSBA Convention, Chicago

Trustees Murray, Karnes, and Snelling reported on their experiences at the 2010 NSBA
Convention held April 10-13, 2010 in Chicago. They each noted the various speakers
they had attended and the benefit they gained from participating in numerous workshops
and seminars. Trustee Snelling also noted that he had received a “traffic alert” kit on a
30 day trial offer. He spoke about the benefits of this kit, demonstrating the flashing stop
sign that was included. He asked Senior Administration to try it at one or more of the
schools during the trial period.

Point of Privilege:
Trustee Murray asked the Finance Committee to review the Trustee per diem hourly rate
as well as the number of hours a Trustee works in order to claim the per diem.
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Delegations and Petitions

2.04

Communications for Action

a) Mr. Terry Osiowy, Principal, Crocus Plains Regional Secondary High School,
April 15, 2010, advising that 11 students won medals at the Provincial Skills Canada
Competition held at Red River College on April 8, 2010. As a result 5 of the students,
gold medal winners, earned the right to represent Manitoba at the national Skills
Competition in Waterloo, Ontario from May 20 — 23, 2010. They are now faced with the
problem of raising money to cover the cost of sending their delegation to Waterloo.
Skills Canada covers some of the costs but not all. They must raise $5,513.00 for their
delegation. They request support to help cover the cost of sending this delegation which
includes 5 students and 2 advisors, to Waterloo.

2.05

Referred Motions

BUSINESS ARISING

- From Previous Delegation

- From Board Agenda

- MSBA issues (last meeting of the month)

- From Report of Senior Administration

a)
b)

c)

School Reports - NIL

Learning Support Services Presentation — NIL

Iltems from Senior Administration Report:

Shop/Home Economics Transportation Extension — Referred
Motions.
P.E.O. Chapter R Scholarship — Referred Motions.
Public Consultations — School Catchment Recommendations —
Referred Motions.
Public Release of Principal Appointment — Referred Motions.
Public Release of Vice-Principal Appointments — Referred
Motions.
Tender/Quotation Summary — Referred Motions.
Scholarship Agreement — Referred Motions.
Response to Trustee Inquiries:

o Feedback from Principals and Teaching Staff regarding

Policy 4052 — L. Ross.
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Point of Privilege:

Trustee Ross thanked Senior Administration for the feedback from Principals and
Teaching staff regarding Policy 4052 — Student Achievement. She expressed concern
regarding the number of comments from teaching staff in the report regarding lack of
consultation on the last step of the process; unrealistic expectations in requesting
implementation of the new report cards for June, 2010; the amount of teacher time
required to generate the reports; and the lack of technology available to implement the
report cards. She felt further discussion was required and asked the Board to consider
the implementation be postponed and the entire Board meet with the School principals
to discuss the matter.

Discussions were held regarding the need for student accountability; the proper process
and protocol to be followed by the Board with respect to possibly rescinding the motion
that approved Policy 4052; and the process which had taken place at the Education
Committee meetings prior to bringing the matter to the Board of Trustees for final
approval.

Several Trustees noted that parents want some form of “numbering piece” in the report
card. Discussions were held regarding the Louis Riel School Division report cards.
Trustees agreed with the possibility of postponing implementation of the report card until
they have had an opportunity to speak with school principals about the matter.

Superintendent, Dr. Michaels, noted Policy 4052 had been approved and that the report
card was an attachment to the policy. She confirmed that the report card had been a
pilot report card until it was formalized. If the Board decides to rescind the motion
approving the policy and the Board chooses to return to a pilot format then the Board
would need to give direction to Senior Administration to implement the pilot report card.

Further discussions were held regarding the need for clarification by teachers and
principals as to what exactly is being requested in the policy.

Trustee Buri concluded discussions by noting the Board appears to want some form of
student accountability but not necessarily listing every assignment. He asked that
Senior Administration arrange for the full Board to meet with the school principals as
soon as possible.

Trustee Coey asked that the Board receive the information regarding the Louis Riel
School Division Policy on Student Assessment as well as the Middle Years Assessment
document prior to meeting with school principals.

2.06 Motions

61/2010  Mrs. Jolly — Mr. Karnes
That the request for financial assistance for five Crocus Plains Regional
Secondary School students to attend the National Skills Canada Competition
to be held in Waterloo, Ontario from May 20 to May 23, 2010 be approved in
the amount of $1,500.
Carried.
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Dr. Ross — Mrs. Jolly.
That correspondence be submitted to the City of Brandon requesting the
continuation of provision to Grade 7 and 8 students for free transportation on
Brandon Transit to attend Home Economics and Industrial Arts classes
throughout the Division.

Carried.

Mrs. Jolly — Dr. Ross

That the Agreement for establishment of a scholarship for a female student
graduating from the Neelin High School Off-Campus program to be known
as “The P.E.O. Chapter R of Brandon Scholarship” in the amount of $500.00
for the 2009-2010 school year be approved and the Chairperson and
Secretary-Treasurer be and are hereby authorized to affix their signatures
and the seal of the Division thereto.

Carried.

Mr. Murray — Mrs. Jolly

That the School Catchment Recommendation’s April, 2010 and the School
Facilities Report, January, 2010 be approved for submission for public
discussion; and further that Public Consultations be held Monday, May 31,
2010 at Crocus Plains Regional Secondary School and Tuesday, June 1,
2010 at Earl Oxford School.

Secretary-Treasurer, Mr. Barnes, reviewed the reports highlighting current
capacity, growth and projected capacity. He confirmed that the motion was
not approving the proposed recommendations, but rather approving
submission of the proposed recommendations to the public for consultation
and discussion. He noted that following approval of the motion the reports
will be posted on the Division website and advertisements for the
consultations which will include the proposed recommendations will be
placed in the local newspaper. Mr. Barnes also confirmed that the reports
and recommendations will be forwarded to all schools and school parent
councils for feedback. Mr. Barnes then reviewed the proposed
recommendations together with the proposed timelines for implementation of
the consultation process and final Board approval.

Trustee Coey asked why Harrison was reported differently from the other
schools noted in the facilities report. It was confirmed that Harrison’s
projections need to be based on anticipated enrollment rather than children
living in the catchment area.

Trustees requested clarification regarding moving the Betty Gibson, Earl
Oxford and New Era grade 7 and 8 students; the capacity at King George
School versus Green Acres School; and the request to remove the word
milieu from the documents.

Carried.
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65/2010  Mrs. Jolly — Dr. Ross
That Confidential Report No. 2 adopted at the Regular Board Meeting on
April 26, 2010 containing the following recommendation be now presented
for public record: That Ms. Angela Voutier be appointed Principal of O’Kelly
School effective September 7, 2010.
Carried.

66/2010  Mr. Murray — Mrs. Jolly

That Confidential Report No. 4 adopted at the Regular Board Meeting on
April 12, 2010, containing the following recommendation be now presented
for public record: That Mr. Jamie Lombaert be appointed Vice-Principal of
George Fitton School (.50FTE) effective September 7, 2010; That
Ms. Nicole Warwaruk be appointed Vice-Principal of Kirkcaldy Heights
School (.25FTE) effective September 7, 2010; and that Ms. Marcy Roziere
be appointed Vice-Principal of Meadows School (.25FTE) effective
September 7, 2010.

Trustee Mayes requested clarification regarding the .50 FTE position at
George Fitton School, including timelines and budgets for the position.
Carried.

67/2010  Mr. Snelling — Mrs. Jolly
That the Tenders and Quotations presented to this meeting be approved as
follows:

TENDER - PAPER
The Tender for Paper Supplies for the Fall 2010 term, based upon the quoted prices in the
approximate total amounts as follows (applicable taxes extra):

Coast Paper $29,312.18
Unisource Canada Inc. $ 5,206.67
GBC Canada $ 3,148.35

TENDER — PAPER TOWELS, TOILET TISSUE AND GARBAGE BAGS

The Tender for Paper Towels, Toilet Tissue and Garbage Bags for 2010/2011, based
upon the tender prices stated and in the approximate total amounts as follows
(applicable taxes extra):

Bunzl Distribution $ 4,406.40
Daysoft Inc. (6020747) MB Ltd. $14,070.56
Unisource Canada Inc. $24,005.01
Sysco Food Services of Winnipeg $ 2,222.70

QUOTATION — STATIONERY SUPPLIES
The Quotation for the 2010/2011 Stationery Supplies, based upon the quoted prices and
in the approximate total amounts as follows (applicable taxes extra):

Christies Office Plus $15,651.91
Supreme Learning $11,559.32
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TENDER — SCHOOL FURNITURE
The Tender for School Furniture for 2010/2011, based on the unit tender prices stated
and in the approximate total amounts (applicable taxes extra), be accepted:

The Accent Group Inc. $36,974.25
Wenger Corporation $ 613.00

QUOTATION — CONCRETE REPLACEMENT
The low quotation of $19,435.00 (GST extra) from Cumming Construction Ltd. for Concrete
Replacement at King George, Earl Oxford, Alexander and Green Acres Schools, in accordance
with the general conditions and specifications be accepted.

Carried.

68/2010 Dr. Ross — Mrs. Jolly
That the Agreement for establishment of the scholarship to be known as the
“Scholarship in Memory of Jason Hargreaves” for a male or female student
graduating from Neelin High School be approved and the Chairperson and
Secretary-Treasurer be and are hereby authorized to affix their signatures
and the seal of the Division thereto.

The Board requested a letter of appreciation be sent to the Hargreaves
family regarding the establishment of this scholarship. It was also requested
that the Board’s condolences be included in the letter.

Carried.

69/2010  Mrs. Jolly — Mr. Karnes
That Policy 3013 — “Travel Reimbursements” be amended and line b)
reworded to read as follows:
“ have been claimed on divisional forms provided for that purpose”.
Carried.

2.07 Bylaws

70/2010  Mr. Karnes — Mrs. Jolly
That By-law No. 2/2010 being a bylaw for the purpose of authorizing the
borrowing of the sum of $1,559,600.00 upon the credit of the Division by the
issue of debentures to meet partial costs for construction of Meadows School
Grooming Room, Crocus Plains Regional Secondary High School Roof
Replacement and Replacement of Air Cooled Condensing Unit be now read
for a second time having first been read on April 12, 2010.
Carried.

71/2010  Mr. Karnes — Mrs. Jolly
That the rules be suspended and By-law No. 2/2010 be now read for a third
time, taken as read and finally passed.
Carried.
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2.08 Giving of Notice

Dr. Ross
I hereby give notice at the next Regular meeting of the Board, | or someone in my stead,
will introduce a motion to approve Policy 6036 — “Learning Support Services:

Technology in Learning Specialist K-12".

Dr. Ross

| hereby give notice at the next Regular meeting of the Board, | or someone in my stead,
will introduce a motion to rescind Policy 6032 — “Role of the Program Facilitator” and
replace same with Policy 6032 “Role of the Program Facilitator”.

Mr. Murray

| hereby give notice that at the next Regular meeting of the Board of Trustees I, or
someone in my stead will introduce By-Law 3/2010 for the purpose of authorizing the
borrowing of monies upon the credit of the Division to meet expenditures for current
operations for the fiscal period July 1, 2010 to June 30, 2011.

Mr. Murray

| hereby give notice that at the next Regular meeting of the Board of Trustees I, or
someone in my stead, will introduce a motion to rescind Policy and Procedures 5026 -
“Harassment” and replace same with Policy and Procedures 5026 - “Harassment”.

Mr. Snelling
| hereby give notice that at the next Regular meeting of the Board, | or someone in my
stead, will introduce a motion to rescind Form 3013 — “Travel Expense Account”.

Mr. Mayes

| hereby give notice that at the next Regular meeting of the Board, | or someone in my
stead will introduce a motion to rename the “Divisional Futures and Liaison Committee”
to “Community Relations Committee”.

Trustee Coey exited the meeting at 8:35 p.m. and returned at 8:40 p.m.

2.09 Inquiries

2.09a) Public Inquiries (last meeting of each month — max. 15 minutes)

NIL

2.09b) Trustee Inquiries

NIL

3.00 ADMINISTRATIVE INFORMATION:
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3.01 Report of Senior Administration

Secretary-Treasurer, Mr. Barnes, provided the Board with an update on the completion
of the SmartBoard installations.

Superintendent, Dr. Michaels, referenced the Manitoba Healthy Schools, Healthy Eating
Campaign 2010, noting eleven Brandon School Division schools were participating.
Point of Privilege:

Trustee Mayes thanked Senior Administration and the Personnel Committee for
expanding the Harassment Policy to include gender identity.

Mr. Murray — Ms. Coey
That the report be received and filed.
Carried.

3.02 Communications for Information

a) Hugh Coburn, President, Manitoba School Boards Association, April 22, 2010,
thanking the Board of Trustees for their correspondence of April 8, 2010
concerning Early Childhood Education and the debate which had occurred at the
recent annual general meeting on the subject. He notes the issue was discussed
by the Provincial Executive at its planning retreat on April 16 and 17, 2010 where
the Board's correspondence was shared with the Executive. A number of ideas
and suggestions were offered as to how the organization can move forward in its
advocacy to foster the expansion of early learning and care opportunities for young
children. At its next meeting the Executive will approve a detailed action plan to
advance the priorities identified for the coming year and the issue of early learning
and care programs and supports will be among these.

Ordered Filed.

b)  CIiff Cullen, MLA Turtle Mountain, Progressive Conservative Education Critic, April
20, 2010, introducing himself as the new Education Critic for the Progressive
Conservative Party in Manitoba. As Education Critic, ensuring Manitoba schools
are well equipped to carry out the work of educating children and youth is
important to him. If the Board has any concerns about the state of education in the
province he would be interested in discussing them. A copy of the Private
Members’ Statement he gave in honour of Education Week has been enclosed.

Referred to Divisional Futures & Liaison Committee.

c) Nancy Allan, Minister of Education, April 15, 2010, thanking the Board of Trustees
for their correspondence regarding the provincially established portions of
assessment subject to school and municipal taxation for single family residential
and commercial property classes. She notes that portions are established in The
Classification of Property and Portioned Values Regulation, under The Municipal
Assessment Act. In 2010, Manitoba is seeing the greatest increases in
assessment values since the system of assessment was introduced in 1990.
Portions are established on a province-wide basis, therefore while the specific
changes proposed by the Board of Trustees may manage school tax shifting in the
Division but would have unintended impacts on all other areas of the Province.
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d)

3.03

Changing the tax portion to address school tax shifting would also result in a shift
in municipal taxes in all 198 municipalities. There are tools that can be used to
address concerns about tax shifting and she encourages the Board to raise these
concerns with the City of Brandon. The Province has remained committed to
reducing property taxes across the Province and the Minister lists the many ways
this has been accomplished.

Referred to Finance Committee.

Terry Osiowy, Principal Crocus Plains Regional Secondary School and Ron
Cruickshank, Vice-Principal, Crocus Plains Regional Secondary School, May 3,
2010, noting the Crocus Plains Design Drafting Formula One team consisting of
Ashley Scott, Dustin Sparrow, Brett Coey and Tyler Enns competed in Winnipeg at
the Provincial F1 in school races and finished first. Recently the same team
competed in Toronto at the National F1 in school competition and won in the
categories of Best engineered car; Best business plan; Judge’s Choice Award; and
First Overall Award. With this win the Crocus Plains team has been invited to
represent Canada at the World F1 in schools competition to be held in Abu Dhabi
— United Arab Emirates.
Ordered Filed.

Announcements

a)

9)

h)

)

Facilities and Transportation Committee Meeting — 10:00 a.m., Thursday, May 13,
2010, Board Room.

Finance Committee Meeting — 10:00 a.m., Monday, May 17, 2010, Board Room.

Employee Long Service Recognition Evening — 7:00 p.m., Monday, May 17, 2010,
WMCA.

Workplace Safety & Health Committee Meeting — 1:00 p.m., Wednesday, May 19,
2010, Conference Room.

School Division Parent Liaison Committee Meeting — 7:00 p.m., Wednesday, May
19, 2010, Conference Room.

Arbitration Hearing — Wednesday, May 19, 2010 to Friday, May 21, 2010, Victoria
Inn, Brandon, - 8:30 to 5:00 daily.

Divisional Futures & Liaison Committee Meeting — 12:00 noon, Thursday, May 20,
2010, Board Room.

Full Board Meeting with School Principals — 4:00 p.m., Thursday, May 20, 2010,
McLaren Room.

Policy Review Committee Meeting — 10:00 a.m., Tuesday, May 25, 2010,
Conference Room.

NEXT REGULAR BOARD MEETING — 7:00 p.m., Tuesday, May 25, 2010, Board
Room.
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Mr. Snelling — Mrs. Jolly
That the Board do now resolve into Committee of the Whole In Camera.
Carried.

IN COMMITTEE OF THE WHOLE IN CAMERA

4.00 IN CAMERA DISCUSSION:

4.01 Student Issues

- Reports

a) Confidential #3 on a student matter was considered and referred to the
Superintendent’s Office for follow-up.

- Trustee Inquiries

4.02 Personnel Matters

- Reports

a) Confidential #1 — Personnel Report was noted.

b) Confidential #4 on Salary Review of Senior Administration was
discussed, amended and referred to motions. Senior Administration
exited the meeting during this discussion.

C) Confidential #5 on Report of Administrator Selection Committee was
presented and referred to motions.

d) Confidential #6 a Report of Joint Job Evaluation Committee was
presented and discussed.

e) Dr. Michaels reported verbally on a teacher administrator matter.

f) Trustee Ross reviewed a written teacher negotiation matter that was

referred to motions.
Trustee Mayes exited the meeting at 10:15 p.m.
- Trustee Inquiries

4.03 Property Matters/Tenders

- Reports

a) Confidential #2 regarding a property matter was discussed in detail and
at length being referred to motions.

- Trustee Inquiries
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4.04 Board Operations

- Reports
a) G. Barnes reported on a Trustee operations matter.

- Trustee Inquiries

Mrs. Jolly — Mr. Snelling
That the Committee of the Whole In Camera do now resolve into Board.
Carried.

IN BOARD

72/2010 Mr. Karnes — Mr. Murray
That the proposals received for the purchase of Fleming School property be
rejected; and an invitation to bid be carried out with criteria to be acceptable to
the Public Schools Finance Board.
Carried.

73/2010 Dr. Ross — Mr. Murray
That the recommendations noted in Confidential #4 are hereby approved as
amended.
Carried.

74/2010 Mrs. Jolly — Mr. Snelling
That Confidential #5 and the recommendation therein be approved and the
recommendation be released to the public at 10:00 a.m. on Tuesday, May 11,
2010.
Carried.

75/2010 Dr. Ross — Ms. Coey
That the Memorandum of Agreement between The Brandon School Division
and The Brandon Teachers’ Association regarding Article 14:
Maternity/Parental Leave be approved.
Carried.

5.00 ADJOURNMENT

Mr. Snelling — Dr. Ross
That the meeting do now adjourn. (10:35 p.m.)

Chairperson Secretary-Treasurer






Nutrition Ad-Hoe Committee

Thursday, May 6, 2010 — 1:30 p.m.

BNRC Offices, Brandon City Hall

Present: M. Snelling, B. Mayes, G. Barnes
Regrets: R. Coey, B. Jolly, Dr. D. Michaels

1. ELECTION OF CHAIR AND CALL TO ORDER:

Trustee Snelling was elected chairperson of the Nutrition Ad-Hoc Committee. The Chairperson called
the meeting to order at 1:30 p.m.

2. APPROVAL OF AGENDA
The Nutrition Ad-Hoc Committee Agenda was approved as circulated.

3. COMMITTEE GOVERNANCE GOAL ITEMS

A) Review of Policy and Procedures 4047 — “Nutrition Policy”

Trustee Snelling circulated a draft evaluation form to be forwarded to all school principals to determine
whether or not schools are adhering to the Division’s Policy and Procedures 4047 — “Nutrition Policy”.
The evaluation form was discussed in detail. Senior Administration was directed to revise the proposed
evaluation to reflect the Committee’s discussions. The evaluation form will be presented to the full
Board for review before forwarding to all school principals for completion. (Attached as Appendix “A™)

The Committee reviewed the information received explaining the difference between energy drinks and
sports drinks. It was noted that although energy drinks did not contain a mental stimulant such as
caffeine, the Committee felt sports drinks were high in sugar and the sale of such drinks should be
restricted along with the sale of soft drinks and energy drinks.

4. OTHER COMMITTEE GOVERNANCE MATTERS

A) Bottled Water

The letter received from Nestle Waters Canada regarding the possible ban of plastic water bottles was
discussed. The Committee agreed that they will not take a position on this matter at this time noting
there are many other products also available in the vending machines in plastic bottles, besides water.

5. OPERATIONS INFORMATION

NIL

6. NEXT REGULAR MEETING: TBA.
The meeting adjourned at 1:50 p.m.

Respectfully submitted,

M. Snelling, Chair R. Coey

B. Jolly B. Mayes





Brandon School Division
School Nutrition Evaluation
(Policy and Procedures 4047)

School:

QUESTION:

Appendix “A”

Following Nutrition Policy and Procedures 4047 - how does your school nutrition plan

address the following items?

Our School has a School Nutrition Plan that:
Encourages nutritional foods
Provides nutritional messages
Acknowledges sound nutritional practices
Counsels students with healthy practices
Applies to Manitoba School Nutrition Handbook guidelines

Our School events promote and provide healthy food items.

Our School fundraising events do not use chocolate bars,
chocolate covered products, or candy.

Our School Parent council promotes healthy foods at all events.
Our School Beverage Vending Machines provide the following:
Milk/milk products

100% juice products
Water

Our School Beverage Vending Machines do not promote the following:
Soft Drinks
Energy Drinks
Soft Drinks

Our School Cafeteria and/or Canteens promotes healthy products

Our Schools encourages water consumption by allowing & encouraging
water in classrooms.

Our School adheres to the policy that candy is allowed for distribution
only during Halloween, Valentine’s Day, Easter & Christmas

Our School does not use food and/or candy as a reward

For schools with fryers only:

Our School uses high stability, non-hydrogenated oil for deep fat frying.

Total Number of Yes/No Answers

Action Plan for Future:

YES NO

School Principal Date

Please return the completed evaluation by to Trustee Snelling,
Chairperson, Nutrition Ad-Hoc Committee, ¢/o Secretary-Treasurer’s Department,

Administration Qffice.







Thursday, May 13, 2010, 10:00 a.m.
Board Room, Administration Office

e

I
BRANDON Present: D. Karnes, Chairperson, P. Bartlette, J. Murray (Alternate),
BCHOOL DIVISION G. Barnes, M. Clark. , R. Harkness

"Accepting the Challenge” Regrets: M. Snelling, Dr. D. Michaels
1. CALL TO ORDER:
Mr. Karnes, Chairperson called the Committee meeting to order at 10:10 a.m.

2 APPROVAL OF AGENDA:

The Facilities/Transportation Committee Agenda was approved.

3. COMMITTEE GOVERNANCE GOAL ITEMS:
NIL
4, OTHER COMMITTEE GOVERNANCE MATTERS

a) FACILITIES REPORT REVIEW AND PUBLIC CONSULTATIONS

Secretary-Treasurer, Mr. Barnes, reviewed the work completed to date with respect to preparations for
the Public Consuitations. He noted the results of the consultation wilt be brought back to the Committee
in June for their review prior to taking the Committee recommendations to the Board for approval. The
Committee reviewed the proposed power point presentation, making several suggestions for inclusion in
the proposed presentation. The agenda for the evening was reviewed and discussed. It was agreed that
the Chairperson of the Facilities and Transportation Committee shall chair the consultations. Secretary-
Treasurer, Mr. Barnes, will provide background information for the public.

b) B.J. HALES MUSEUM DISPLAY

Secretary-Treasurer, Mr. Barnes, spoke to the matter, noting that it could be several years before the City
had a museum with an area for the B.J. Hales Museum to be displayed. Therefore, the basement of Earl
Oxford School was the most logical place to display the museum artifacts. Director of Facilities and
Transportation, Mr. Mel Clark, noted he had met with Brandon and Area Planning to review the matter.
He presented a list of proposed costs noting it would take the Maintenance Department approximately a
month to complete and that the department would need to work the project around the other capital
budget projects that have already been approved. Mr. Clark also cautioned the Committee that Fleming
School is currently the holding site for the Division’s used computers. Should that building be sold, the
computers would need to be moved. He noted at one time it was assumed the used equipment would be
moved to the basement of Earl Oxford, however, if the museum is placed in the basement, the Division
will need another area to store its used computers. Mr. Barnes spoke about the grants available noting
he is trying to access grant money to cover off the curator's time. Discussions were held regarding how
much education money would the Division be willing to put towards this project; clarification as to whether
or not display cases will be required; the need for a separate public access for safety reasons and to
allow the public access to the display after school hours; and the proposed timelines. |t was noted that
the renovations could be completed by June 2011 to allow the display to be set up during the months of
July and August with the official opening to take place in September 2011. The proposed renovation costs
are attached as Appendix “A”.
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Recommendations:

That the proposed renovations to convert the space in the Earl Oxford Basement in order to display the
B.J Hales Museum collection at an estimated cost of $17,000 be approved with funds to be acquired from
Provincial Grants and Divisional funding sources.

¢} NO STOPPING ZONE AT NEW ERA SCHOOL

Secretary-Treasurer, Mr. Barnes reviewed the discussions he had with the Director of Facilities &
Transportation and the Supervisor of Transportation regarding this matter. He noted an audit of the
transportation pick-up and drop-off zones had been conducted last school year and referenced some of
the issues raised by the consultant. It was noted that the consultant had specifically referenced the issue
at New Era School. Discussions were held and it was agreed that the situation at New Era would likely
change due to the implementation of the Single Track French Immersion School at Harrison Schooi.
Other discussions were held regarding the misuse of loading zones by parents, the need for education of
parents and awareness of sighage; requesting assistance from the City Police/By-Law Enforcement in
conducting frequent spot checks and ticketing for viclations. It was agreed that Senior Administration
would continue to work on this matter. Senior Administration will write to the City regarding the request
for a no stopping zone at New Era School upon receipt of further information from the consultant.

d) POLICY REVIEW

The Committee reviewed Policy 3025 — “Reimbursement for School Bus Plug-in’. Ron Harkness,

Supervisor of Transportation spoke to the policy and answered questions raised by the Committee. It was
agreed the policy would be reaffirmed.

Recommendation:
That Palicy 3025 - “Reimbursement for School Bus Plug-In" be reaffirmed.

5. OPERATIONS INFORMATION
a) Green Acres Roof Update

Mr. Clark, Director of Facilities and Transportation, provided a verbal update on the progress being made
with respect to replacement of the Green Acres School Roof.

b) Capital and Maintenance Project Updates

Mr. Clark, Director of Facilities and Transportation provided a verbal update on other Capital and
Maintenance projects within the Division.

c) Linden Lanes Spray Park

Mr. Barnes, Secretary-Treasurer, referenced discussions with the City regarding the proposed spray park
next to Linden Lanes School. Concerns regarding locating walkways on Division property; liability should
someone injure themselves on school property, and respensibility for cleaning the walkways were all
discussed by the Committee. it was noted that an Easement Agreement with the City regarding the
proposed walkways would be recommended.

d) Divisional Track and Field Day

A parent concern regarding the amount of traffic around Kirkcaldy Heights School on Divisional Track and
Field Day was discussed. The Committee inquired about the possibility of using Division school buses to
transport children to a central iocation at the Discovery Centre as well as a parent drop-off point at the
Discovery Centre to help alleviate this problem and address the safety concerns raised for children who
attend Kirkcaldy Heights School. Other solutions proposed involved cancelling the Divisional Track and
Field Day; asking for police assistance; using side streets; and increasing the number of school patrols
available for the day. It was agreed that the Division would look into the possibility of parking at the
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Discovery Centre and using a crossing guard or City Police officer to help patrticipating students cross
Kirkcaldy Drive to the Sportsplex grounds. Division Administration was directed to contact the City about
the possibility of parking at the Discovery Centre and providing parents with a letter stating same.

e} Fleming School Update

Trustee Karnes reviewed the Board's In-Camera discussions with their solicitor at the Regular Meeting of
the Board held May 10, 2010 regrading the disposal of the Felming School property. It was noted that
both tenders were to be rejected and an Invitation To Bid would be issued. It was further noted that a
letter was to be directed to the Public Schools Finance Board requesting clarification regarding the length
of time needed to proceed with the Invitation to Bid and the whether the Invitation To Bid needs to be
publicized or can go strictly to the parties who have expressed an interest.

f) Playground Hubs

The Committee briefly discussed the City's proposed playground hubs and whether or not any other
proposed hubs were adjacent to school property.

6. NEXT REGULAR MEETING: Thursday, June 10, 2010, 10:00 a.m., Board Room

The meeting adjourned at 11:40 a.m.

Respectfully submitted,

D. Karnes, Chair P. Bartlette

M. Snelling J. Murray (Alternate)





Brandon School Division

MAINTENANCE DEPARTMENT

800 - Richmond Ave. East, Brandon, Manitoba / Telephone (204} 729-3980 Fax (204) 729-3981
Mailing Address: 1031 - 6th Street, Brandon, Manitoba R7A 4K5 :
MEL D. CLARK BARRY J. STAMPER

Director of Supervisor of
Facilities/Transportation Appendix A Facilities

B.J. Hales Cost Estimate

Building Permit $400
Architectural services $500
Shed for snow blower (8’ x 10"} $1,500
Carpentry $5,300
Painting $2,000
Electrical S500

Dehumidification, humidification /contingency $4,800
' TOTAL 515,000

This estimate does not include any charges for labor by the Brandon School Division
Maintenance Department.

Wég%%‘fﬁé“ﬁ/&icﬂ@'é’“ Cost Estimate







Monday, May 17, 210 - 0:00 a.m. )
Board Room, Administration Office

Present: B. Mayes, Chairperson, G. Buri, G. Barnes, K. Zabowski.
Regrets: R. Coey, L. Ross (alternate), Dr. D. Michaels.

e
BRANDO)

"Accepting the Challenge”

1. CALL TO ORDER:

The Finance Committee Meeting was called to order at 10:12 a.m. by Committee Chairperson,
Mr. Mayes.

2, APPROVAL OF AGENDA

Secretary-Treasurer, Mr. Barnes, requested the addition of discussions regarding the SmartBoard tender.
The Finance Committee Agenda was approved as amended.

3. COMMITTEE GOVERNANCE GOAL ITEMS

A) Governance Goal Review

4, OTHER COMMITTEE GOVERNANCE GOAL ITEMS

A) Confirm Payment of Accounts {April)

The payment of accounts for April circulated to the Committee were reviewed. The payment of accounts
as circulated was accepted.

B} Review Monthly Reports (April)

Assistant Secretary-Treasurer, Kevin Zabowski, reviewed the monthly financial reports as circulated
noting the status to date. He also presented the Budget Analysis Projections for 2009-2010 (Attached as
Appendix "A"). The Committee asked questions for clarification. The Secretary-Treasurer elaborated on
the over and under expenditures to date. Discussions were held regarding the possibility of a net surplus.
Senior Administration recommended allocating a portion of the funds towards the connectivity
accumulated surplus so that Division will not have to borrow money in order to proceed with the
Connectivity project. It was noted that this would not be cutting back on services provided to the schools,
Senior Administration also noted that a portion of the money could be used for EAL student who arrive
over the summer and not included in the current proposed budget. The Committee agreed that these
recommendations needed to be made clear to the Board when the report is brought forth to the next
Regular Meeting of the Board of Trustees. The financial report was accepted.

C) Janitorial Services

Assistant Secretary-Treasurer, Kevin Zabowski, reviewed the proposed contract extensions for Janitorial
Services for both Vincent Massey and Crocus Plains Regional Secondary High School. The matter was
discussed and the Committee agreed to extend the contracts.

Recommendation:

That the Janitorial Services Contract between the Brandon School Division and JCI Johnson's
Commercial & Industrial Services be extended for the 2010/2011 school year at Vincent Massey High
School in the amount of $160,383 and Crocus Plains Regional Secondary High School at $229,444 and
for the 2011/2012 school year in the amount of $234,366 at Crocus Plains Regional Secondary High
School.
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D) Letter from Minister of Education — Taxation

The Committee reviewed and discussed the letter received from the Minister of Education in response to
the Board's concern regarding varying school tax portions for single family residential and commercial
property classes. It was agreed this matter needed to be discussed further with the City of Brandon who
was given the authority in 2005 to vary the property tax portion for municipal taxes, to reduce tax shifting
between property classes. It was further agreed this would be noted at the Board table by the Secretary-
Treasurer, when the Committee Reports are presented.

E) Trustee Request — Per Diem Rates

The Committee discussed the request of Trustee Murray to review the Trustee Per Diem rate and the
number of hours a Trustee can be reimbursed. |t was noted that the Brandon School Division Staff does
not get paid over time for such things as attending a reception; attending a luncheon etc., when they are
at conferences and seminars. It was agreed that the Secretary-Treasurer would review the per diem
request over the summer, noting it has been approximately ten years since the per diem rate changed.
Mr. Barnes’ report would be presented to the Board at their regular meeting in August. Should the Board

approve any changes to the per diem rates, it was agreed the new rates would not go inte effect until a
new Board was in place in the fall.

5. OPERATIONS INFORMATION

- Secretary-Treasurer, Mr. Barnes, provided a verbal update regarding the proposed Connectivity
Agreement, noting the agreement had been reviewed by the Division Solicitor. He confirmed a
special meeting of the Finance Committee may be required in order to bring the matter to the
Board in June.

- Secretary-Treasurer, Mr. Barnes, provided a verbal report regarding the tender for the projectors
and SmartBoards noting the Tender is for projectors and installation of the equipment as the
SmartBoards are a registered name and come from one supplier in Winnipeg.

6. NEXT REGULAR MEETING: Monday, June 21, 2010, 10:00 a.m.

The meeting adjourned at 11:00 a.m.

Respectfully submitted,

B. Mayes, Chair G. Buri

R. Coey L. Ross (alternate)





Brandon School Division
Budget Analysis Projection

2009/2010

Revenue

Provincial Government
Transportation
English as an Additional Language
Enroliment Change Support
Equalization
Special Needs
Education Property Tax Credit
Other

Federal Government
Municipal Gavernment

Other School Divisions

First Nations
Private Organizations and Individuals

Interest and Other

Expenditures
Teacher salary & Benefit under expenditure - instructional
Teacher assistant salary & benefits over expenditure - special ed
Lunchroom assistants
Supply/Services over expenditure - instructicnal
Administration - under expenditure
Transportation of pupils - under expenditure
Building Operations - Utilities
Building Operations - Other Maintenance
Fiscal
Other

Net Surplus {Deficit)

2009-10 Budget Analysis Projection - Finance Committee 1 of 41

$

Appendix A

39,400
126,300
96,100
(78,800)
(88,300)
530,300

121,600

$ 746,600

33,900
(530,300}
(1,700)

{66,600)
119,400

{25,600)

$ 275700

624,600
(179,000)
55,900
{92,700)
20,800
166,800
228,700
{135,800)
9,900
(97,600)

601,600

$ 877,300
L ]

17/05/2010





BRANDON SCHOOL DIVISION
SCHEDULE OF REVENUE AND EXPENDITURES

2009-10 Budget Analysis Projection - Finance Committee

20of41

2009110 BUDGET
2009/10 BUDGET
200910 ESTIMATED INCREASE
BUDGET ACTUAL (DECREASE)
REVENUES
Provincial Government 38,680,600 39,427,200 746,600
Federal Government 21,800 §5,500 33,900
Municipal Government 24,118,200 23,587,900 (530,300)
Other School Divisions 193,400 191,760 (1,700)
First Nations 301,200 234,600 (66,600)
Private Organizations and Individuals 584,500 703,900 119,400
Other Sources 74,700 49100 (25,600}
63,874,200 64,249 900 275700
EXPENDITURES
Regular Instruction 37,031,100 36,438,300 592,800
Student Support Services 13,835,800 13,831,900 3,800
Community Education and Services 124,000 213,300 (89,300)
Divisional Administration 1,860,800 1,928,300 (67,500)
Instructional & Other Support Services 1,806,200 1,914,100 (107,900)
Transportation 1,776,500 1,609,700 166,800
Operations and Maintenance 6,084,200 5,981,300 92,900
Fiscal 1,101,100 1,091,200 9,900
63,619,700 63,018,100 601,600
Transfers To Capital 354,500 354,500 -
63,974 200 63,372,600 601,600
EXCESS (DEFICIENCY) OF REVENUES
OVER EXPENDITURES - 877,300 {877.300)

17/05/2010





BRANDON SCHOOL DIVISION
2009/10 BUDGET ESTIMATES

CODE OBJECT
PROVINCIAL GOVERNMENT
Base Support
Instructional Support
Sparsity
Curricular Materials
Information Technology
Library Services
Student Services
Counselling and Guidance
Professional Development
Qceupancy
Physical Education
Additional Small Schools

Categorical Support
Transportation
Special Needs
Senior Years Technology Education
English as an Additicnal Language
Aboriginal Academic Achievement
Heritage Language
French Language Programs
Intensive Newcomer Support
Small Schools
Enroliment Change Support
Early Behavior Intervention
Early Childhood Development
Early Literacy Intervention
Early Numeracy
Experiential Learning
Sustainable Development

Equalization

Other Program Support
School Buildings Support "D" Projects
Vocational Equipment Replacement
Special Grant / Project

Other Department of Education, Citizenship & Youth

Nursing Support (URIS)
Substitute Fees

General Support Grant
Education Property Tax Credit
Tax Incentive Grant

Other Provincial Government Departments
Other Support

TOTAL PROVINCIAL GOVERNMENT

2009-10 Budget Analysis Projection - Finance Committee

3of41

REVENUE
2009110 BUDGET
2009/10 ESTIMATED INCREASE
BUDGET ACTUAL (DECREASE)
13,252,800 13,250,400 (2,400)
80,400 80,400 -
412,600 412,600 -
309,500 309,400 (100)
632,700 632,600 (100)
2,453,100 2,452 600 (500)
563,900 563,800 (100)
359,600 365,700 6,100
3,038,700 3,038,700 -
163,200 163,300 100
27,800 27,900 100
21,204,300 21,297,400 3,100
922,700 962,100 39,400
3,629,700 3,541,400 (88,300)
531,200 553,000 21,800
299,800 426,100 126,300
293,000 293,000 -
400 500 100
138,700 153,300 14,600
8,000 23,000 15,000
32,900 32,900 -
249,800 345,900 96,100
74,800 74,800 -
243,000 243,000 .
35,000 35,000 -
19,900 19,900 -
15,400 15,400 -
6,494,300 6,719,300 225 000
3,734,100 3,655,300 {78,800
198,000 198,000 -
80,400 80,400 -
- 67,000 67,000
276,400 345,400 67,000
13,300 13,300 -
1,022,600 1,022,600 -
5,843,600 6,373,900 530,300
6,879,500 7,409,800 530,300
38,680,600 39,427,200 746,600

17/06/2010






Report of
Senior Administration to the
BRANDON Board of Trustees

SCHOOL DIVISION

"Accepting the Challenge”

May 25, 2010

A. Business Arising for Board Action

. Presentations

1. Kirkcaldy Heights SChOOI ........ccoiiiriiuiiiiiiiiiiiniiiiiniinrsrressasssssssnnesssasssses
. Human Resources
. Secretary-Treasurer
Policy Revision — 5026 — “Harassment” .........c.cccoeveeecirreeniiieeeniirnenessssnensesseenssessennns
Name Change - Divisional Futures and Liaison Committee........cccccceeerrvrnnccrrrnnnnneens
Policy Revision — 6032 - “Role of the Learning Support Services Facilitator” ............
POJICY REVISIONS ....ceueiiiieeiciiiiiierirnnierereneerenasessenasessenssssesnnssssnennsssssenssssssensssssennnns
Policy Revision — 3013 — “Travel Expense Account” ........ccccceeeeeierrennnicreennnserennssenenes
Tender — Supply/Mount/Cable NEC Projectors..........ccccceereersissccssssnnnneeeessssessssnnnnnes
Iv. Supermtendent of Schools

V. Senior Administration Response to Trustee Inquiries

PUE W

B. Administrative Information

I Human Resources

1. Personnel REPOIt.....cccciiiuiiiiiiiuiiiiinuiiiiiniieiirieiinmsieeiesmsiesiesmssessessssssssssssssesssssssens
I. Secretary-Treasurer

1. School Bus Evacuation Drills......ccccieeiieeiiiieiiiiiiiiirciriccreeenencsensesensssnsessnesenennes

. Superintendent of Schools
1. School Matters
A. Quality Learning

e Quality Learning at Crocus Plains Regional Secondary School ......................
B. Quality Teaching

e Quality Teaching at Earl Oxford School .........cc.cerirmeiiieeicrrrccrrreeecrreneeees
C. Quality Support Services

e Quality Support Services at King George School ........ccccceeirieirieiiienciieennnenn.

e Canadian Language Benchmarks Assessment Training —

Agnieszka Desjardins, Teacher, Vincent Massey High School .......................

D. Administrative and Statistical Information

LI U ¢ T=T 4 £ o T L3

e English as an Additional Language (EAL) Enrolment Update / April 30, 2010

. /2






2. Divisional Initiatives
A. Quality Learning

e Senior High Access Committee Meeting / April 30, 2010 ........cceeeeeeerereeeennnn. 8
e Partnership with “Learning Through the Arts” Update .........ccceeeirrrenninienan. 9
B. Quality Teaching

o  Middle Years INitiative ......ccccuiiiiimnniiiiinniiiinniiiiissnen. 10
¢ International Baccalaureate Program — Ecole Secondaire

Neelin High SChool ............ e e e s s e nnn e s e e nnnaans 10
o Advanced Placement Program — Vincent Massey High School ..................... 11
o Understanding By DESISN ......ccceiiieuniiiiinniiiiinnieiinnniiiiinssiiissiisseiisnns 13
e Professional Learning Session / May 3, 2010.......ccccceeerrrrerrrrererereresesesenesenans 14

C. Quality Support Services

e Brandon University Centre for Aboriginal and Rural Education Studies (BU
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A. Business Arising for Board Action

I. PRESENTATIONS

FROM SCHOOLS
Kirkcaldy Heights School

1. HUMAN RESOURCES

I1l. SECRETARY-TREASURER

1. Poticy REVISION — 5026 — “HARASSMENT”
[0 ] g Yot 1 o] o DURUTRUR RO PRUPRPRRN G. Barnes

At the Regular Board Meeting on May 10, 2010, a Giving of Notice was presented for the
purpose of rescinding Policy and Procedures 5026 “Harassment” and replacing same
with Policy and Procedures 5026 — “Harassment.” The noted Policy and Procedures are
attached as Appendix A. A motion for the Policy and Procedures is included in the
agenda for Board consideration.

2. NAME CHANGE — DiVISIONAL FUTURES AND LIAISON COMMITTEE
[0 ] o Yot 1 o] o DURUUTR RTINS O RO RORPRUPRPRTNE G. Barnes

At the May 10, 2010 Regular Board Meeting, Trustee Mayes presented a Giving of
Notice for the purpose of changing the name of the Board of Trustees’ Divisional
Futures & Liaison Committee to Community Relations Committee to better reflect the
work of the Committee. A motion is included in the agenda for Board consideration in
this regard.

RECOMMENDATION:
That the Board of Trustee Committee known as “Divisional Futures and
Liaison Committee be changed to Community Relations Committee”.

3. PoLicy ReviISION — 6032 — “ROLE OF THE LEARNING SUPPORT SERVICES FACILITATOR”
[0 Yo o o] o T G. Barnes

At the Regular Board Meeting on May 10, 2010, a Giving of Notice was presented for the
purpose of rescinding Policy 6032 — Role of the Program Facilitator” (Appendix B) and
replacing same with Policy 6032 — “Role of the Learning Support Services Facilitator”
(Appendix C). A motion for the Policy is included in the agenda for Board consideration.
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4. PoLicy REVISIONS
[0 Yo o o] o TN G. Barnes

At the Regular Board Meeting on May 10, 2010, a Giving of Notice was presented for the
purpose of approving Policy 6036 — “Learning Support Services: Technology in Learning
Specialist K-12”. The noted Policy is attached as Appendix D. A motion for the Policy
and is included in the agenda for Board consideration.

5. Pouicy RevisiON — 3013 — “TRAVEL EXPENSE ACCOUNT”
[0 ] g Yot 1 o] o DURUTR RTINS R RO T RORRTRUUPRPRRNE G. Barnes

At the Regular Board Meeting on May 10, 2010, a Giving of Notice was presented for the
purpose of rescinding Form 3013 — “Travel Expense Account” and including the
document as a Divisional Document. The noted Form is attached as Appendix E. A
motion for the Form is included in the agenda for Board consideration.

6. TENDER — SUPPLY/MOUNT/CABLE NEC PROJECTORS
o gAYt o o F RN G. Barnes

RECOMMENDATION:

That the Proposal from Television City in the amount of 582,429.76 including
taxes for the supply, cabling, and installation of 49 NEC Projectors for
Smartboards be accepted. (Appendix F).

IV. SUPERINTENDENT OF SCHOOLS

V. SENIOR ADMINISTRATION RESPONSE TO TRUSTEE INQUIRIES
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B. Administrative Information

I. HUMAN RESOURCES

1. PERSONNEL REPORT
F O TN O MATION ettt ettt e e e e e e et tea e eeseeeeetasanaesesesesasssnnnesesesens B. Switzer

Included in the agenda package as Confidential #1 is the Personnel Report, a listing of
resignations and employment approved by the Superintendent of Schools and
Secretary-Treasurer since the last meeting.

Il. SECRETARY-TREASURER

1. ScHooL Bus EVACUATION DRILLS
FOr TN O MATION ettt ettt e e s e e ettt e e s e e e eetaaaseeeseseseassanaesesesesenes G. Barnes

Ron Harkness, Supervisor of Transportation has advised that the Spring emergency
school bus evacuation drills of the regularly transported students have been completed
by the Brandon School Division bus drivers for the 2009/2010 school year. This is
provided as information.

I1l. SUPERINTENDENT OF SCHOOLS

1. ScHooL MATTERS
(o [0} {14 2 1 F=1 4 Lo ] o PPN D. Michaels

A. QUALITY LEARNING

QUALITY LEARNING AT CROCUS PLAINS REGIONAL SECONDARY SCHOOL

Grade 9-12 English Language Arts Initiative

Report prepared by Mr. Terry Osiowy, Principal, Crocus Plains Regional Secondary School
and Mr. Sean Brown, Vice-Principal, Crocus Plains Regional Secondary School

The English Language Arts Department at Crocus Plains Regional Secondary School
has focused its attention on improving the teaching and learning process for our
students. As a team, the focus on this year’s work was has been towards three key
areas. Those three key areas are as follows:

1. What is it that we want our students to learn and what skills do we want them to
develop as they advance through Grades 9 — 12? How do we plan for that
consistent and focused development? (Curriculum Mapping)

2. Once we determine what students need to be learned and what skills need to be
developed, how will we measure the improvements /changes in student
learning? (Assessment and Evaluation)
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3. What do we need to adjust and/or change in our instructional practices to meet
the needs of our diverse group of learners? (Pedagogy and Instructional
Practices)

The English Language Arts Department had met for four days during the 2010-2011
school year. As of May 12, 2010, the department had reached a consensus in
developing common units of study at each grade level. Allyson Wronowski utilized
the Curricuplan software to map each course in terms of its curricular outcomes so
that all fifty-six outcomes are addressed at some point of the courses at each grade
level.

The team has also started the preliminary discussions on assessment and evaluation
throughout the process. As a result, we have a common summative assessment for
Grade 9 English Language Arts, portfolio evaluation, and ongoing development of
common final assessments in Grades 10 and 11 that mirror the Grade 12 Provincial
Standards Test.

Further discussions and work in assessment and evaluation is planned for June 23
and June 24. The work on the curriculum mapping and assessment provides the
basis for development of pedagogy, adaptations, and further collaborative work.

Full implementation is planned for Semester | of the 2010-2011 school year. Initial
progress will be reviewed in late October and early November; however, this will be
a long-term goal of the English Language Arts Department and continual review of
this initiative will be a department priority within the new Crocus Plains Regional
Secondary School process for developing school and department improvement
initiatives.

B. QUALITY TEACHING

QUALITY TEACHING AT EARL OXFORD SCHOOL
Report prepared by Mr. Shawn Lehman, Principal, Earl Oxford School

Earl Oxford has focused on one attainable goal in the area of quality teaching for the
2009- 2010 school year. The teachers have set a goal to increase student
achievement in literacy, where 80% of Earl Oxford students will reach at or above
levels in reading comprehension. To get here, the teachers have taken on the
following school wide initiatives:

* A partnership was established with Joe Stouffer and his literacy class by
providing our students with literacy centers focused on running records,
observational surveys, guided reading (and pursuing writing) and one-on-one
conferencing. Teachers facilitate while university students implemented
the process. The centers occurred once a week for November, December,
January, February and some of April. This is our second year with the
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partnership and we are seeing growth in pedagogy and guided reading
approaches with our teachers and our future educational teachers.

e All teachers focus on two traits of the writing traits process by implementing
writing tasks based on generating ideas and word choices within our English
Language Arts classrooms.

* The teachers have worked diligently on the implementation of the learner profile
three times a year and shared at reporting times to show growth and
achievement in their students. The learner profile is passed on to the next year's
teacher to help inform instruction and planning for the year. As part of the
learner profile the early years and middle years teams have created a reading
comprehension strategy resource booklet at early years and middle years level
so that everyone is using the same strategies and language based on the Deb
Miller comprehension strategies.

C. QUALITY SUPPORT SERVICES

QUALITY SUPPORT SERVICES AT KING GEORGE SCHOOL
Report prepared by Mr. Dave Lim, Principal, King George School

The Brandon School Division has been very supportive in providing Quality Support
Services to King George School. Some of the key areas are presented below:

e King George School has developed several professional development initiatives
in the areas of literacy and numeracy. There is an Early Years Literacy
Committee, as well as, a K-8 Literacy and Numeracy Committee. The
committees’ goals are to provide consistency, common language, assessment
and teaching strategies that will focus on best instructional practices for K-8
students. The committees also provide professional development opportunities
for teachers, e.g. Faye Brownlee Strategies, Running Records, PM Benchmarks,
Numeracy Recovery, Digi-Blocks.

e King George School is staffed with student support positions such as: Resource,
Counselling, Reading Recovery, Literacy Support and English as an Additional
Language (EAL). Our Resource teacher, Candace Wolfe, has provided workshops
on literacy and running records to our middle years teachers. Our clinical team
meets with support staff on a regular basis to provide important information on
programming to best meet the needs of our students. Candace has also
implemented the Baxton Reading Program to some of our students on a daily
basis.

e Our Guidance Counsellor, Dolores Hardy, formed a partnership with Child and
Adolescent Treatment Center (CATC) to provide parents with the Triple P
Parenting seminars. The Positive Parenting Program help parents learn effective
ways to deal with the challenges of raising healthy, happier children. Lori
Dredger, our Social Worker, has implemented the Strong Kids Program to some
of our early years and middle years classes. We also had Blake Stephens,
Elementary Student Support Program teacher, provide our grade 1 and 2
students with the Second Step [How to Get Along With Friends] Program.
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e Rob Boyd, our EAL teacher, along with volunteers from Royal Bank of Canada
(RBC) provided our EAL students with an After-School EAL Program, in which
students would learn about Canadian culture and language while participating in
fun activities.

e Our Early Behaviour Support (EBS) (safe and positive school) Committee planned
and provided King George School students with opportunities to be engaged in
cross-grade activities, to develop their moral intelligence and to provide
leadership. Our EBS themes this year included local (Farm Credit Canada Food
Drive) and global (Hope for Haiti) fundraisers, the Winter Olympics and
Environmental Earth Week. We are currently partnering with Brandon
University students on a Green Futures program to plant and maintain
community gardens at the East End Community Centre.

These are some of the quality support services that are provided to our students so
they will have the best opportunity to achieve social, emotional and academic
success.

CANADIAN LANGUAGE BENCHMARKS ASSESSMENT TRAINING — AGNIESZKA DESJARDINS,
TEACHER, VINCENT MASSEY HIGH SCHOOL

Canadian Language Benchmarks (CLB) Assessment Training is used with adults,
across Canada, to assess language skills.

Agnieszka Desjardins, Teacher, Vincent Massey High School, has received approval
from the Province for this training. She will receive her training from Anna Byrd,
Winnipeg English Language Assessment and Referral Centre, in May 2010, and in
June will travel to Winnipeg to observe assessments that take place with a wider
variety of leveled adults.

This summer Agnieszka will complete assessments at Westman Immigration Services
(WIS). This training will benefit Vincent Massey High School as Agnieszka will be able
to provide assessments to students,18 — 21 years of age, prior to them leaving
school to determine their CLB levels in order to assist them with transitioning out of
high school.

Agnieszka taught evening adult English as an Additional Language classes at WIS for
two years prior to going to Vincent Massey.
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D. ADMINISTRATIVE AND STATISTICAL INFORMATION

SUSPENSIONS

ScHooL NO./STUDENTS
Crocus Plains
Earl Oxford
Neelin

~ N P

Vincent Massey

No./DAYS  REASON

3,5,7 Assaultive, Unacceptable
4 Unacceptable Behaviour
5,15 Unacceptable Behaviour

Assaultive, Drug and Alcohol,

45 Unacceptable

ENGLISH AS AN ADDITIONAL LANGUAGE (EAL) ENROLMENT UPDATE / APRIL 30, 2010

The Brandon School Division Currently has 743 English as an Additional Language

(EAL) Students.

e 29 new registrations for the current school year were received in April 2010;
e 1 student has moved away from Brandon or has been discontinued as EAL

students.

The number of new EAL registrations received since June 2009, by month, is as

follows:
Month of Registration Number of New EAL
Registrations Received
June 2009 11
July 2009 38
August 2009 22
September 2009 17
October 2009 27
November 2009 39
December 2009 11
January 2010 21
February 2010 24
March 2010 35
April 2010 29
Total 274
The current school totals are as follows:
Alexander 0
Betty Gibson 88
Crocus Plains 58
Earl Oxford 18
George Fitton 30
Green Acres 8
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Harrison 17
J.R. Reid 10
King George 76
Kirkcaldy Heights 9
Linden Lanes 5
Meadows 72
Neelin 22
New Era 64
O’Kelly 3
Riverheights 18
Riverview 47
St. Augustine 22
Spring Valley 14
Valleyview Centennial 6
Vincent Massey 116
Waverly Park 40
Total 743

The number of students who left Brandon School Division from the beginning of
April to the end of April is one (1).

The one (1) student moved to The Pas.
Two (2) students changed catchment areas within the Brandon School Division.

This is respectfully submitted as information.

2. DIVISIONAL INITIATIVES
(oY S 0} oo 8 0 F=1 11 Yo FUPUTTTTT PP OPPTPPRRTRN D. Michaels

A. QUALITY LEARNING
SENIOR HIGH ACCESS COMMITTEE MEETING / APRIL 30, 2010

The most recent meeting of the Senior High Access Committee meeting was held on
April 30, 2010. Cathy McLaren, Technology in Learning Specialist K-12, presented to
the Committee on Literacy with ICT Across the Curriculum. This will be one of the
major areas of focus of work in the Senior High Schools in the coming school year.

Management Items

The following items were discussed:

1. Grade 8 to 9 student registration process: strengths, changes required for 2010-
2011

2. Reports on Friday, March 19, 2010 Staff Development Day

3. Implementation of Policy 4052: Assessment, Evaluation and Reporting of Student
Learning and Achievement
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Community Involvement Activity/Credit — request from Trustee Mayes
Procedures 4057: Grades 9-12 Physical Education Credits

DOCEFS Letter re: “Gang Colours”

Entering Cell Phone Violations in Discipline

“Training for Tomorrow Educational Awards Program”

N WUk

PARTNERSHIP WITH “LEARNING THROUGH THE ARTS” UPDATE
Report prepared by Ms. Barb Miller, Principal, Alexander School

During the 2009 - 2010 school year, Alexander School forged a partnership with
the Learning Through the Arts (LLTA) branch of the Royal Conservatory of Music in
Toronto. In February of 2010, we embarked on our first project with LLTA. Kate
Ferris, a singer/songwriter from Winnipeg Beach, came to Alexander School to
facilitate a professional development session, with the staff, about embedding
curriculum content in the songwriting process. Kate talked with the staff about the
curriculum outcomes they wished to address through this project. After some
discussion, the staff chose to address specific outcomes in the social studies and
language arts curriculum. The staff also decided to use a school-wide theme
(Canada) and target specific curriculum outcomes that were being taught in each
multi-age grouping. During the professional development session, the staff wrote a
song about the diversity that exists in Canada. The staff worked through the same
process that the students would work through during Kate’s residency.

Kate's residency was four days in length and was blocked into 100 minute chunks
with each multi-age grouping. The first day, each class brainstormed all of the
pieces of knowledge that they had acquired during their unit of study related to
some aspect of Canada. On day two, the students categorized the pieces of
knowledge as they related to key topic areas. They also talked about what kind of
mood, tempo, and key was appropriate for their song. On the third day, the
students practiced their song and tinkered with the melody as they practice. One
class also brought in other instruments to reflect certain sounds during their song.
On the last day of Kate’s residency, the students recorded their songs with the
assistance of a professional recording artist. Each student received a CD of all the
songs that were recorded. It is important to note that one student wrote a song of
his own about the Olympics and Kate worked with him to set it to music and he
was able to record it on the school CD as well.

We have already begun planning our projects for next year in partnership with
Learning Through the Arts. We are considering a project related to infusing art into
the math curriculum and a project that relates to film making. In addition, we are
talking with the Manitoba representative from LLTA about professional
development opportunities that would be made available to the teachers in Brandon
School Division. We are exploring the possibility of bringing a film artist to Brandon
to provide professional development opportunities over the next school year for
interested teachers. There would be an investment in the technology that would
support this project in the division for interested classrooms. This equipment would
be accessible division-wide to support quality learning opportunities for all the
students in our division.

Report of Senior Administration -9- May 25, 2010





B. QUALITY TEACHING

MIDDLE YEARS INITIATIVE
Report prepared by Ms. Betty Howell, Principal, St. Augustine School

The work is continuing on revamping the formative assessments for Grade 5 &7
literacy and numeracy. The teams include teachers, principals and the Literacy
Specialist Cory Nevill and Numeracy Specialist Jaime Lombaert. The teams have
been meeting monthly to work on the assessments. The intent is to create a
resource binder for use by the teacher each year, eliminating the need to create
different assessments for each fall. The literacy team has selected materials for
reading comprehension assessment and is currently piloting these selections with
their current classes. An evaluation rubric has been designed by the team to
determine if the student is meeting grade level outcomes. The next working
session includes selection of a writing format and assessment rubric. The intent is
that this assessment would be ready for use in September of 2010. The numeracy
teams are working on a revised assessment and on aligning assessment collection
with the provincial assessment collection for Grade 7. This fall the current
assessment will be used, with development and piloting of the new assessment to
occur over the coming fall term.

An additional aspect of this revision is the focus on how to address the needs as
evidenced by the assessment results. Proposed professional development planning
for the coming year includes time for the teachers to come together after the
assessment is completed. This will enable the teachers to discuss instructional
strategies to address the areas where students experienced difficulty.

Principals and middle years teachers have continued the discussions on the middle
years report card implementation. School teams met to provide requested
feedback to the Board of Trustees on the assessment policy, specifically in regard
to student accountability and the inclusion of a list of assignments with the report
card.

INTERNATIONAL BACCALAUREATE PROGRAM — ECOLE SECONDAIRE NEELIN HIGH SCHOOL
Report prepared by Mr. Michael Adamski, Principal, Ecole Secondaire Neelin High
School

The International Baccalaureate (IB) program will be entering into its fifth year of
implementation at Ecole Secondaire Neelin High School this fall. As part of the
2009-2010 School Development Plan this year at Neelin, a major emphasis was
placed on raising the profile of this academic opportunity for students of the
Brandon School Division. The registration process this spring has shown that the
popularity of the IB program within the Brandon School Division is starting to see a
real positive growth in numbers. A recent parent information evening held at the
school for the IB program attracted over 120 interested parents and students.
Individuals that attended this information evening left with a clear, informed
understanding of the benefits a program of this stature could avail to them. As well,
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the grade 8 open house evening held in March also produced a large level of interest
from those parents and students entering into the high school years.

The two year IB program commences for students as they enter into their grade 11
year. Upon high school graduation students that successfully complete the IB
program will receive an IB diploma, a diploma that carries considerable credibility
with many post secondary institutions around the world.

Ecole Secondaire Neelin High School offers as part of their IB program the following
courses: Biology, Chemistry, English, French, Mathematics and History. Students
who are contemplating the IB program for grade 11 and 12 will have an opportunity
for the first time this fall to accelerate their program as they enter grade 10 in both
the English and science areas.

As a result of the work managed this year by the Neelin IB team, preliminary
enrollment numbers for the IB program have increased substantially. For example,
the grade 11 biology and chemistry IB courses will each have 15 students registered
for the fall. However, the real encouraging and positive indicator with respect to
enrollment is with the level of interest shown by our current grade 9 student
population; the enrollment numbers for the accelerated English course is currently
20 while the science course has 31 students registered—both of these courses could
be considered as lead-in courses for students that will enter into the IB program for
grade 11.

ADVANCED PLACEMENT PROGRAM — VINCENT MASSEY HIGH SCHOOL
Report prepared by Mr. Mathew Gustafson, Principal, Vincent Massey High School

The Advanced Placement Program (AP) is a cooperative educational endeavor
between high schools, colleges, and universities. The AP program provides students
with the opportunity to pursue university level studies while still in high school.
Research on the effect of taking AP courses has demonstrated that when AP
students reach the post-secondary level, they typically enroll in more courses than
their peers, achieve higher grade point averages, graduate with double majors, and
go on to graduate school at a rate double that of their non-AP peers. The transition
from high school to a post secondary setting is facilitated. Students are motivated to
undertake more challenging work. Students are given the opportunity to study their
special interest areas in more depth with peers of similar interests and motivation.
By meeting the challenge of national and international standards, students are
rewarded with a tremendous sense of accomplishment and international credibility
of their academic abilities.

Advanced Placement courses play a significant role in facilitating the Vincent Massey
school belief of developing the creative and intellectual potential of all learners and
to assist students to transition successfully to postsecondary education. Vincent
Massey currently offers Advanced Placement courses in English, Calculus, Chemistry,
Physics and Biology. We will be offering alternative English and a History AP course
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next school year to accommodate student demand. In addition, we will be exploring
the addition of Economics and Psychology to expand the opportunities for a variety
of student postsecondary goals.

We have had an increasing number of students participate in AP courses and an
increasing number of AP exams being written each year, growing from 14 in 2002 to
92 exams in 2010. The enrolment in advanced placement exam eligible courses for
the 2010/11 school year is 145 students. In addition there are 101 students enrolled
in the grade 11 advanced placement preparatory courses and 127 students enrolled
in the grade 12 advanced placement preparatory courses. Vincent Massey High
School is also experiencing an increasing number of students who are striving to
achieve Advanced Placement Awards through the number of AP courses that they
enroll in and achieve a 4 or 5 in the AP exams. We have received numerous
compliments about the success of our advanced placement students at the
postsecondary level from universities. We have also seen universities actively
recruiting advanced placement students through the use of scholarships and waived
tuition fees.

The costs to maintain the Advanced Placement courses at Vincent Massey are
largely covered through the Vincent Massey staffing allocation and textbook budget.
There are two other areas supported by divisional allocations which are significant in
delivering the high quality and opportunities for all students. The exam costs
(5100/exam) have been covered historically for all students who achieve a 3, 4, or 5
on the Advanced Placement Exam. This support encourages accessibility for all
students by eliminating financial barriers. The division has also helped support the
professional development requirements for new staff and for the continued
professional growth of current staff instructing the Advanced Placement courses.

Total Number of AP Exams AP Scores 2002-2009
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70 66 102
60 56 100 91
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UNDERSTANDING BY DESIGN
Report prepared by Ms. Ingrid Gross, Facilitator, Brandon School Division Teacher
Librarians

Meeting the needs of twenty-first century learners is a daunting task, even for the
most experienced educator. Our ever-changing world requires all students, not just
the academically gifted or motivated, to develop deep understandings about global
awareness; financial, economic, business, and entrepreneurial literacy; civic, health,
and environmental literacy; learning and innovation skills; critical-thinking and
problem-solving skills; communication and collaboration skills; information, media
and technology skills; productivity and accountability skills, and finally, life and
career skills (“Framework,” 2009, p. 2). To facilitate the deep understanding of
curriculum teachers must move away from an Industrial Age teaching model where
learning is focused on the recognition and recall of copious amounts of content
knowledge. This model limits students to acquiring a superficial understanding of
the curricula (Kelly, McCain, & Jukes, 2009). Assessment, in this model, does not
accurately measure what a student truly understands from curricula but rather
measures what a student has forged into his or her short-term memory.

Brandon School Division teacher librarians hosted two professional development
sessions to investigate the curriculum design framework known as Understanding by
Design(UbD). The sessions were led by Ms. Linda Jameson, Mr. Peter Buehler, and
Ms. Ingrid Gross. Six key understandings were the focus of the two sessions:

e deep understanding of curricula does not come from students examining
outcomes in an insulated or linear fashion, but from students uncovering the
“big ideas and key understandings” of a curricula;

e understanding of curricula engages student thinking and learning in the areas of:
application, explanation, perspective taking, interpretation, empathy, and self
knowledge;

e evidence of student understanding is revealed when students can TRANSFER
knowledge and skills in authentic contexts and into new situations;

o effective curriculum planning follows the principles of Understanding by Design
because it helps avoid the problems of curricula coverage and activity-oriented
teaching; and

e performance based assessment tasks are critical in assessing student
understanding.

Understanding by Design (UbD) is a powerful teaching framework that focuses
student learning on deeply understanding the big ideas or core understandings of
curricula. When using this curricula framework, teachers are challenged to address
the following essential question, “From the provincial curricula, what the do | want
my students to understand 40 months and 40 years from now?” The framework is
composed of three key stages: identifying the desired results, establishing
assessment evidence, and the development of a learning plan. During the two
professional development sessions, teacher-librarians participated in a variety of
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activities that exposed them to core knowledge and skills that make up the key
components of the UbD framework. These activities included:

e an examination of four professional development articles;

e an open forum discussion;

e an investigation into the components underpinning student understanding;
e an examination of the key components of the UbD framework; and

e the development of a unit of study using the UbD framework.

Academic references available upon request.

PROFESSIONAL LEARNING SESSION / MAY 3, 2010

“LITERACY INTERVENTIONS DESIGNED to ACCELERATE the PROGRESS of CHILDREN with READING
DISABILITIES”

“If the child is a struggling reader or writer the conclusion must be that we have not
yet discovered the way to help him learn.” (Clay, Marie 2005)

Background
This session was presented by Betty Howell, Principal, St. Augustine’s Elementary

School and a guest speaker, Ms. Deborah Brolund, Teaching Consultant of the Sick
Children’s Hospital, Toronto, Ontario.

Mrs. Howell introduced this session by referencing the Mission of the Brandon

School Division and advised that we approach the importance of students achieving

meaning from reading through a variety of approaches. She referenced the issues

we face in educating students to learn to read:

e consequences of reading failure (1 out of every 5 Canadians);

e students get caught in a downward spiral with increasing gaps in achievement
levels;

e small percentage of children who do not achieve average levels of literacy
development despite good classroom literacy programming; and

e early intervention is essential: so children’s image of themselves and of the
reading task does not become severely altered.

Overview of Session

Foundations of Classroom Delivery

Process of Early Literacy Acquisition
Causation of Reading Disabilities

Research on Successful Interventions
Research on Reading Disabilities
Empower™ Reading, Decoding and Spelling
Action Research and Project

NouhswnNe

Session Presentation — please see Appendix G for details.
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1. Foundation of Effective Classroom Literacy Instruction

Interventions For
Reading Disabilities
\

Effective Interventions

\

Classroom

Foundations
\

In the Brandon School Division our CLASSROOM FOUNDATIONS include:
0 Regie Routman’s Comprehensive Literacy Model

0 Fountas and Pinnell Balanced Literacy Framework

0 Guided Reading

2. Early Literacy Acquisition

Clay (1991) — “Reading as the message-getting, problem-solving activity
which increases in power and flexibility the more it is practiced.”

Required a network of strategies including matching oral language with print
order; phonological — letter and sound knowledge, obtaining meaning.
Behaviours of proficient readers — substitution, solving, repetition, omission,
insertion.

3. Causation of Reading Disability

Developmentally limited: “causal early in development, but at some point
have no further effects on the level of reading efficiency” (Stanovich, p. 362)
Reciprocal causation: “having causal connections running both directions”
(Stanovich p. 362)

Early intervention is essential; three types of reading intervention:
preventative, acceleration, longer term.

4. Research on Successful Interventions

Reading Recovery™

Literacy support — a Brandon School Division developed initiative (established
in 2003 as action research for class-size and composition — extended in 2009
to all schools in Brandon School Division)

Brain Research in the Field of Reading Disabilities

Components of Intervention: Shayowitz (2007) — phonemic awareness,
phonics, fluency, vocabulary, comprehension

Toronto Sick Kids Learning Disabilities Research Program
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5. Empower™ Reading: decoding and spelling — essential reading skills addressed:
oral skills, phonological processing, print literate phonological processing, five
decoding strategies, metacognition attribution skills, fluency.

6. Brandon School Division Action Research Project: links to middle years literacy
support and early years support model; connects classroom instruction to
empower reading to guided reading and writing.

C. QUALITY SUPPORT SERVICES

BRANDON UNIVERSITY CENTRE FOR ABORIGINAL AND RURAL EDUCATION STUDIES (BU CARES)
BU CARES Advisory Committee Meeting 2009-2010
Report prepared by Mr. Adrian Kuryliw, Research and Evaluation Coordinator

The annual BU CARES Advisory Committee meeting was held at the Manitoba First
Nations Education Resource Centre in Winnipeg on April 26, 2010. Representatives
from Brandon University, Brandon School Division, Frontier School Division, and
Manitoba Education were present. Notes from the previous meeting May 22, 2009
were shared and the role of the Advisory Committee was reviewed.

The current status of the Social Sciences and Humanities Research Council (SSHRC)
grant which supports the Centre, the Researcher-in-Residence Program, and the BU
designation of Research Affiliates were considered in detail and plans to continue
the development of these for the 2010-2011 year was supported by the Committee.
A summary of the current Department of Graduate Studies field research studies
which partner with Manitoba Education and Manitoba School Divisions was
distributed. BU CARES has operated successfully for the past 2 years and no
fundamental change to the Centre was recommended for the upcoming year.

ASSISTIVE TECHNOLOGY PROJECT 2009-2012
Report prepared by Ms. Marsilah Peirson, Program Facilitator

Background to this Project

The Assistive Technology Committee was formed in June 2009 and initiated a three-
year classroom project. This is a collaborative team project in which the members
consist of personnel from Student Support Services, the Technology in Learning
Specialist and instructional teams from K-12 schools. There are three schools that
are participating in this project; one class per school. The three classroom teachers
are also teamed up with the resource teachers for the in-school support. The three
piloted schools are:

Linden Lanes for early years class

Valleyview for middle years

Vincent Massey for senior years.
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The budget for release time for teachers to attend group meetings, training and
professional learning, and the purchase of materials for this year was from MIST,
Senior Administration, and Student Support Services.

Objective for this Project

The aim of this Assistive Technology Classroom Project is to support classroom
teachers with professional learning regarding the concept of Universal Design, and
providing software training on specific applications to support student learning. This
is done by providing release time and training in the selected software. This project
also focuses on how to integrate assistive technology for teachers as an instructional
tool; and for programming purposes to address the diverse learning needs of
students in the classroom.

By definition, Assistive Technology is used in classrooms to eliminate learning
barriers for struggling learners. At the same time, Assistive Technology is used to
optimize learning potential for all students. For this project, the teams have chosen
to pilot two computer software programs, Kurzweill 3000 and Classroom Suite to be
utilized for instructional use and for all learners in the classrooms.

Classroom Suite and Kurzweill 3000 are software programs that provide learning
applications to support students with learning difficulties. At the same time, it can
be used as an independent study tool by all students.

The Role of the Assistive Technology Pilot Project Committee:

e provide support to pilot classroom teachers ;

e coordinate professional learning for teachers;

e networking with Manitoba Education regarding the implementation of Assistive
Technology in connection with Universal Design For Learning.

e coordinate and participate in monthly meetings with all pilot schools for
planning and training;

e coordinate further training of the software;

e participate in a monthly “in-school” team meeting;

e data Collection on the effectiveness of Assistive Technology as instructional tools
for teachers and students; and

e data Collection on achievement in literacy and numeracy using Assistive
Technology.

The Committee met several times for planning and for updates on the progress of
the project.

Outlines of the Three -Year Plan for this Pilot Project are attached as Appendix H.

For the purpose of this report, we are highlighting the activities that have taken
place during the first year of this project.
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Year 1- 2009- 2010

Goal : Evaluation of the Software

e an evaluation year of software programs;

e training of teachers in pilot classrooms on available software;

e reviewing specific features of software for programming purposes to address the
diverse learning needs of students in the classroom;

e recommendation of software for purchase; and

e professional learning for teachers in pilot classrooms on planning for
differentiation.

In addition to the above goals, the aim for this project is for the classroom teachers
to become familiar, comfortable, and to experiment with the features and functions
of the software.

Activities for Year 1 2009-2010

Sept 2009 - Committee met with the Pilot Classroom teachers from the three
schools. A brief Power Point presentation was shared with the team. The
participants in this project discussed the features and functions that they would like
to have in the piloted software. Please see Appendix | for the “must- have functions
and features”.

September 2009 - First group meeting. The committee shared plans with the
teachers and administrators of the three schools. The participants were given an
introductory training session of the selected software programs to be piloted.
December 2009 - Full-day training on Classroom Suite software

December 2009 - Committee presented this pilot project at the LSS meeting.

January 2010 - Full-day training on Kurzweill 3000 software

February 2010 - Classroom teachers started to implement the software as a teaching
tool, as well as for specific students, and for small group instruction.

April 2010 - Committee submitted Budget Enhancement Request for the 2010-2011
school year. The request was approved. Please see Appendix J.

April 12, 2010 - Pilot school participants attended a workshop in Winnipeg on
“Strategies that Help Struggling Readers in the 21* Century” pertaining to the use of
assistive technology in the classroom.

May 3, 2010 - Committee met with the pilot school teachers. A survey was given out
to evaluate the software. Please See Appendix K
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May 10, 2010 - A full-day professional learning session on Universal Design For
Learning, presented by two consultants from Manitoba Education. Universal Design
for Learning is a research-based approach to learning. The purpose of this full-day
workshop is to get the pilot school teachers to start thinking about where assistive
technology fits in connection with the concept of universal design. An invitation was
sent out to administrators, teachers, and learning support specialists to attend this
workshop.

This full-day workshop began by introducing the history, concept and principles of
Universal Design (UD). The concept and principles, which originated in the field of
architecture, are now connected to the field of education, and applied specifically to
the classroom.

It is a framework for designing instructional programming that addresses the
interests, strengths, backgrounds, and diverse needs of students in this modern age.
This workshop will demonstrate the connections between UD and Assistive
Technology, Differentiated Instruction, Adaptations, Modifications and
Individualized Programming. Participants will learn strategies and plan a lesson or
learning activity using the seven principles of Universal Design and class profiles.

May 13 — 15, 2010 - National Assistive Technology Conference in Toronto, Ontario,
attended by a committee member and a resource teacher.

May 17, 2010 - Committee will meet to review survey results

June 1, 2010 - Committee to meet with Adrian Kuryliw to create an instrument for
assessment of student learning to be delivered in September and the end of the
year.

Outcomes for Year One

The committee feels that we have met our goal for the first year of this project. This
was a year where the pilot school teachers and the committee members played the
role of “learners” in terms of having to learn about the software and its application
in classroom settings.

The teachers have incorporated the software for instructional purposes, small group
activities, and for individual students. They are still in the learning phase, but they
have found the applications of this software to be useful for all students.

More professional learning, software training, and technical support will be needed
for year two (2010-2011 ) of this pilot project.

Here are some testimonials from the teachers based on the evaluation of the
software and their implementation in the classroom:
“Effective tool to have Classroom Suite as part of work stations”

Report of Senior Administration -19- May 25, 2010





“The application in the software fits very well with whatever we’re doing in the
classroom”

“Excellent as a writing tool; students loved it”

“Been using it for EAL students successfully”

“Keeps student engaged and motivated in their learning”

“More time needed to practice on the applications”

Specific applications from the software that have been tried were:
e extracting notes, graphic organizers;

® synonyms;

e word definitions, word predictions;

e highlighting;

e finding main ideas;

e textto speech;

e writing tools; and

e spelling.

In Conclusion

The participants of this project responded positively to the professional learning and
training of the software. The team is looking forward to the second phase of this
project in the 2010-2011 academic year. We very much appreciate the support that
has been given to us by Senior Administration, MIST and Student Support Services.

PRINCIPAL PREPARATION PROGRAM STEERING COMMITTEE MEETING / APRIL 26, 2010

The Principal Preparation Program (PPP) Steering Committee held a meeting on April
26, 2010 to review current participants’ requests for ongoing mentorship
opportunities. Work also began on the preparation required for the implementation
of the second two-year session, commencing in September 2010.

The Principal Preparation Program framework was reviewed and revised as follows:

Purposes
1. To explore and develop leadership capacity for interested participants in

Brandon School Division and surrounding areas.

2. To provide a principal preparation program for interested teachers in Brandon
School Division and surrounding areas.

3. To encourage potential leaders to engage in learning opportunities; exploring
important aspects of the principalship, instructional staff development.

Participants / Audience
Those who aspire to the leadership role of principal; vice-principal, teachers,
coordinators, consultants, specialists, team leaders.
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Learning Outcomes
1. Participants will gain an in depth understanding of leadership as it relates to
the key understandings:

e the landscape of school leadership — role of the principal and vice-principal;

e the effects of the principal’s leadership on staff and student learning;

e the four major leadership dimensions of the principalship (visionary
leadership, leader of learning, leader of school community development,
leadership as a steward and manager of resources);

e the person and characteristics of leaders; personality; competence,
mastery of self; interpersonal competence; moral character; key
behaviours; styles and strategies; major types of leadership;

e leadership decision-making and responses to context and situations;

e the ethical nature of leadership (essential virtues, ethical codes, making
ethical decisions, leaders as advocates);

e the legal nature of education;

e the accountability of leadership and management (types, accountability as
an instrument of change) - using accountability to improve learning;

e theimportance of distributed leadership and the politics of leadership
(including advocacy);

e the importance of a learning-focused community in schools;

e the management and application of data for decision making;

e the development of schools (strategic planning); and

e the key relationships with students, parents, community members,
superintendent, senior administration, trustees, government ministerial
officials, media, outside agencies (CFS, BRHA).

2. Participants and program resource persons will engage in discussion and
dialogue to facilitate reflection and reflective practice.

3. Participation in the program will qualify for 60 hours (20 sessions) towards the
Manitoba Level 1 Administrators Certificate and towards a Master of Education
credit (BU).

4. Participants intending to apply for a principal/vice-principal position will
engage in a mentorship program component.

The Steering Committee will meet in June to review and make necessary changes
to the Program Overview.
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UPDATE ON IMPLEMENTATION OF SINGLE TRACK FRENCH IMMERSION PROGRAM
/ May 5, 2010

The most recent meeting of the Steering Committee was held on May 5, 2010.

The Committee continues to work on implementation details. Today’s meeting
focused on an update on the staffing process, and planning for school facility
restructuring.

The staffing process is continuing as per established process.

Mr. Mel Clark, Director of Facilities and Transportation, attended the meeting to
answer questions regarding school facility restructuring. Maintenance staff are
responsible for moving resources. School staff are responsible for packing their own
resources and labeling the boxes clearly. It was agreed that the last day of classes
for students attending George Fitton School, Green Acres School, Harrison Middle
School, and Ecole New Era School will be Friday, June 25, 2010. The schedule for
packing and moving is as follows:

e Monday, June 28 — packing day

e Tuesday morning, June 29 — packing day
e Tuesday afternoon, June 29 — moving day
e Wednesday, June 30 — moving day

The next meeting of the Steering Committee is on May 26, 2010.

3. CommMuNITY CONNECTIONS
(oY S 0} o4 8 1 F=1 11 Yo FUPUURT TR OPPTPPRRTRTN D. Michaels

MEETING WITH VICE-PRESIDENT, ACADEMIC AND RESEARCH AT BRANDON UNIVERSITY /
APRIL 29, 2010

As a follow up to the discussion held between the Board’s Divisional Futures and Liaison
Committee and Brandon University representatives in January 2010, Dr. Scott Grills,
Vice-President, Academic and Research and | met to discuss the establishment of a
Memorandum of Understanding (MOU). The purpose of the MOU is to recognize and
formalize the joint initiatives and partnerships between Brandon University and
Brandon School Division. It will include those initiatives we’re doing and would like to
do. It will articulate clearly that “we jointly work together”. Examples of our current
joint work include granting of dual credits; professional learning initiatives; professional
development school in Betty Gibson, expanding to Vincent Massey and Meadows in
2010 - 2011; and joint professional forums of mutual interest and benefit, example May
7, 2010 on student transition.
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A template will be developed shortly for joint consideration.

PRESENTATION AT AMERICAN EDUCATIONAL RESEARCH ASSOCIATION (AERA) 2010 ANNUAL
MEETING

Mr. Mathew Gustafson, Principal, Vincent Massey High School, and Ms. Donna Forsyth,
Brandon University, presented their paper Equity, Social Justice, and a Canadian
Professional Development School at the American Educational Research Association
(AERA) 2010 Annual Meeting held in Denver, Colorado, April 30 to May 4, 2010.

Abstract:

As teachers are expected to work in increasingly diverse multicultural
context and strive toward providing educational equity in their
classrooms, Professional Development School (PDS) partnerships provide
a powerful model for improving teacher preparedness while addressing
the needs of at-risk learners. The Betty Gibson PDS Literacy Project in
Brandon, Manitoba is an example of such a partnership involving the
Brandon School Division, Betty Gibson School, and Brandon University.
The school division’s Equity Policy for allocation of resources, its strategic
plan focused on literacy, social responsibility and diversity, along with the
school development planning process and existing partnerships between
the school division and Brandon University supported the PDS initiative.
This paper presents a history and description of the PDS Project, including
its impact on student achievement, teacher professional growth and pre-
service teacher preparedness.

HEALTHY ScHOOLs COMMITTEE MEETING / MAY 5, 2010

On May 5, 2010, members from the Brandon Regional Health Authority and Brandon

School Division met for the Healthy Schools Committee Meeting. Agenda items for this

meeting included:

e discussion and next steps for the Child and Youth Health Extravaganza held February
17, 2010;

e Active and Safe Routes to Schools;

e “Promoting Health in Schools: From Evidence to Action”;

e Metal Health First Aid;

e Suicide Awareness Programming;

e Partnership Self Assessment Tool Discussion; and

e Agency Updates.

Key points of the meeting included:

e Nancy McPherson will attend a future Learning Support Services meeting to discuss
the individual school results from the Brandon Regional Health Authority Youth
Health Survey Report with the principals. The focus of the discussion will be on how
the data was/will be used within their schools;
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e the Committee members agreed to extend an invitation to the Sexuality and
Education Resource Centre, the Crisis Pregnancy Centre and Westman Immigration
Services to join the Committee;

e Tracy Young, Community Mental Health Nurse noted that she has had an increase of
requests from counselors regarding anxiety in students; and

e Susan Poirier, Manger at Public Health noted that Family Day in Brandon will be
celebrated on the afternoon of October 3 2010 at Princess Park. The theme for this
year’s National Family Week, Families Connecting through Stories / Nouer des liens
au moyen d'histoires en famille, celebrates the joys of reading and storytelling.
Through these everyday activities, family members of all ages can take part in
rediscovering the spirit of family.

The next regular meeting will be held Wednesday, October 6, 2010.

JOINT BRANDON SCHOOL DIVISION AND BRANDON UNIVERSITY FORUM ON “TRANSITIONING
OUR STUDENTS: GRADE 12 1O FIRST YEAR” / MAY 7, 2010

Background
On May 7, 2010 we were pleased to host a second joint Brandon School

Division/Brandon University Forum on “transitioning our students from grade 12 to first
year university”. The initial forum held in May 2007 began our joint work in undertaking
initiatives to support a more effective transition process for our students. These
initiatives currently in place include recognition of the dual credit regulation, increased
counseling services (TREK) at Brandon University and student feedback sessions.

In the 2008/2009 school year it was agreed that a second forum was necessary to
increase our joint initiatives and to strengthen our work in this area. As a follow-up, a
meeting was held in January 2010 (Superintendent, Associate Superintendent, Dean of
Arts, Dean of Science, Dean of Education) to determine the purpose, process and
expected outcomes. This forum was organized for May 7, 2010.

Reference in the introductory remarks were made to the recent research document
from Statistics Canada: New Perspectives on Access to Postsecondary Education”
attached as Appendix L.

May 7, 2010 Joint Forum

Representative staff from: Faculty of Arts, Faculty of Science and Faculty of Education
(including Deans); Vincent Massey High School, Crocus Plains Regional Secondary
School, Neelin High School (including principals); Coordinator of Research and
Evaluation; and Superintendent participated in a very active session from 8:30 a.m. to
noon.

A. Kuryliw presented an overview of grade 12 achievement results 2002-2009 and the
findings of the 2003-2005 Graduation Study.

In small groups the following questions were addressed:
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a) How do our transition practices help and hinder the students’ transition from
Brandon School Division grade 12 to Brandon University first year?

b) What basic adaptive skills do Brandon School Division graduates have/lack for
entrance to Brandon University?

c¢) What joint priorities/actions can we undertake to help our students experience a
more effective and successful transition?

Arising from these discussions the following priorities were identified for ongoing joint

initiatives to support and advance student transition:

1. Continue to improve contact, discussion, dialogue between Brandon School Division
and Brandon University staff; including student services and counselors.

2. Increase senior high students awareness and understanding of the Brandon
University system — programs, requirements, support available, expectations;
including the involvement of grade 11 and 12 students in a two day conference at
Brandon University.

3. Arrange for inter Brandon School Division-Brandon University classroom visitations
of staff.

4. Renew our expectations of what constitutes desired educational outcomes for K-
Adult education i.e. “the Educated Citizen”.

5. Increase in maintaining standards joint work to maximize the success of students as
they make their transitions to Brandon University; includes means to identify
potentially “at risk” students, emphasis on work habits.

These priorities will be worked upon during the 2010-2011 school year.
It was a very beneficial forum for all concerned.

BRANDON TRI-HIGH YOUTH IN PHILANTHROPY (YIP) “GIVING Us HOPE FOR THE FUTURE”
/ May 11, 2010

The sixth annual Youth in Philanthropy Grants Gala was held on May 11, 2010 at Vincent
Massey High School. The theme for this very important event was “Unleashing Youth
Potential in Philanthropy and Volunteerism”. A theme most fitting in describing what
YIP does in giving so very generously to those who are in great need in our community.

Youth in Philanthropy (YIP) is an exciting partnership between the Brandon Area
Community Foundation (BACF), the Thomas Sill Foundation and interested students in
the Brandon School Division. Funding by the Thomas Sill Foundation will allow each of
the three Brandon high schools to receive a grant of $3500 for each of three years,
which the students will then disburse to a variety of local charities of their choosing.
The next three years after that will be funded by BACF, ensuring a minimum lifespan of
six years for the YIP program.

Of the $3500, students may use up to $1000 for operations and administration. At the
end of the school year, they return what is left, plus any additional monies raised, to
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their permanent endowment. In this way, each school builds a legacy of grantmaking
for the future.

The aim of YIP is to introduce youth to the workings of philanthropy and what it means
to be actively involved in decision-making at a significant level. The YIP teams and their
supervising teachers will be guided through the process by a BACF committee; as well,
each of the high school groups will have opportunities to work together as a multi-
school team as they formulate their different plans.

In attendance were many YIP student volunteers, teacher leaders (from Vincent Massey,
Neelin, and Crocus), community members, and agency representatives. Trustees G. Buri
and B. Jolly were present. Two very able students Kiersten Stitt (Vincent Massey High
School) and Nathan Grills (Neelin High School) were the Master of Ceremonies. The
students presented grants to the following organizations: Brandon Humane Society, Big
Brothers and Sisters of Brandon, Mood Disorders Association Manitoba, Crisis
Pregnancy Centre, Elspeth Reid Family Resource Centre, Samaritan House, Westman
Dreams for Kids, Helping Hands, Street Love Ministries, The Women’s Resource Centre,
Westman Hospice Association, Youth for Christ Literacy Program and YWCA of Brandon.

Much appreciation and kind words of thanks were expressed by the recipients on behalf
of their organizations.

It was a great celebration of generous volunteerism.
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Appendix A

BRANDON SCHOOL DIVISION
POLICY

b

BRANDON

‘SCHOOL DIVISION

"Accepting the Challenge”

PoLicy 5026
HARASSMENT

Adopted:

The Brandon School Division believes in the rights of all members of the school
community to work and learn in environments that value and demonstrate respect for
human rights and freedoms.

The Brandon School Division affirms its obligation as an employer to provide learning,
and working environments free of harassment. The Division requires employees,
students, parents, volunteers and all visitors to conduct themselves in a manner which
promotes and protects the best interests and well being of students, staff and others. The
principle of fair treatment is a fundamental one and the Division will not condone any
improper behaviour which jeopardizes dignity, undermines learning, working
relationships or productivity.

Harassment, as defined in the administrative procedure, is unacceptable. Such behaviour
toward an individual attacks the dignity and self respect of that person and constitutes a
serious infraction. When a student or employee exhibits harassing behaviour, disciplinary
action, up to and including dismissal or expulsion, may result.

The Brandon School Division will take reasonable steps to ensure employees, students,
parents, volunteers and visitors are informed and aware of the issue of harassment and the
procedures to follow should they experience harassment.

Policy 5026
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BRANDON SCHOOL DIVISION
POLICY

b

BRANDON

‘SCHOOL DIVISION

"Accepting the Challenge”

PROCEDURES 5026

HARASSMENT
(ASIT APPLIESTO EMPLOYEES, STUDENTS, VOLUNTEERS/PARENTS)

Adopted:

GUIDELINES
A. L egidative Context

Canadian Charter of Rights and Freedoms

The Constitution Act [1982], which includes the Canadian Charter of Rights and
Freedoms, is the supreme law of Canada. As such, all other laws and applicable workings
of governments, including school boards, must be consistent with its provisions. The
Charter and Supreme Court of Canada decisions made under the Charter guarantee
everyone equality regardless of race, national or ethnic origin, citizenship, colour,
religion, marital status, sex, sexual orientation, age or mental or physical disability. The
Charter and Supreme Court decisions also promote the development of programs
designed to redress the conditions of disadvantaged individuals or groups.

Manitoba Human Rights Code

The Human Rights Code of Manitoba recognizes the individual worth and dignity of
every member of the human family, and this principle underlies the Universal
Declaration of Human Rights, the Canadian Charter of Rights and Freedoms, and other
solemn undertakings, international and domestic, that Canadians honour.

Implicit in the above principle is the right of all individuals to treatment that is solely
based on their personal merits, and to equality of opportunity with all other individuals, in

all matters.
B. Dutiesand Responsibilities

1. The Brandon School Division will strive to:

e maintain an environment of acceptance within the organization;

o take reasonable steps to ensure the removal of any barriers to acceptance in
employment policies and practices and to access of programs, resources and
facilities;

e provide positive role models;

Procedures 5026
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2. Supervisory and Managerial Personnel
Supervisory and managerial personnel have a specific duty to implement the
policy. This responsibility includes support of a culture of acceptance, response
to harassment, and the education of staff, students and the school community.

3. Employees
Employees have an obligation to ensure that the learning environment promotes
acceptance for all people.

4. Members of the learning community
Employees, students and parents can support learning and working environments
of acceptance. They should strive to prevent conduct injurious to the welfare of
these environments and thereby preserve respectful partnerships.

ADMINISTRATIVE PROCEDURES

Individuals have the right to take assertive action when they encounter harassment in the learning
or working environment. They have the right to expect confidentiality from the parties involved,
and a reasonable degree of privacy as the matter is resolved. The safety of all parties involved is
paramount when a complaint arises.

An individual who believes he/she is being harassed by a person in a position of authority, or by a
co-worker, or by any other person affiliated with the Brandon School Division shall follow the
procedures herein set forth.

All complaints of harassment will be acted upon in accordance with this procedure and policy.
Confidentiality will be respected, but when necessary, information will be shared on a need to
know basis with affected and/or involved individuals. Complainants will be advised on the extent
to which information may need to be shared and with whom.

Any written documentation received in regards to a complaint, including investigative interview
statements, should be signed by the appropriate parties.

Unless a complaint is clearly frivolous or vexatious, an investigation will be conducted of all
complaints of harassment.

A. Resolutions

1. Informal Resolution

Through the informal resolution process, should no previous incidents be evident, the
individual in authority may attempt to achieve a resolution to the problem through
mediation and counselling. Involvement from Guidance Counsellors, the Harassment
Resource Team and/or the Director of Human Resources may be requested where
applicable.

2. Formal Resolution

Through a formal resolution process, an investigative committee is formed and within a
reasonable timeframe, the committee will review and investigate the complaint of
harassment as described. It is requiired that the Harassment Document Complaint
Form should be used as the formal written complaint.

Procedures 5026
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A formal resolution investigation is conducted when:

2.1 Employee Initiated Complaints
If: @) past incidents of harassment are evident, or
(b) if the situation is not resolved through informal procedures, or
(©) at the request of the complainant,
the complaint shall be addressed through a formal complaint process. The
trusted individual in authority who has been contacted or the complainant shall
forward a written complaint to the Director of Human Resources.

2.2 Student Initiated Complaints
If: (a) past allegations of harassment are evident in a student's history, or
(b) at the request of the complainant, or
(c) when the complaint involves an employee of the Division, or
(d) when the Principal deems the complaint to be sufficiently serious,
the complaint shall be addressed through a formal resolution process. The adult
contacted by the student shall forward a written complaint to the Principal.

Individuals should reference the following when considering the initiation of a complaint:
Appendix A — Definitions

Appendix B — Procedures for Resolution - EMPLOYEE

Appendix C — Procedures for Resolution — STUDENT

Appendix D — Procedures for Resolution — VISITOR/VOLUNTEER/PARENT
Appendix E — Investigation of Harassment Complaints

In addition to or instead of levying a complaint pursuant to the policy, a complainant has
the right to pursue higher complaint through the Human Rights Commission or, where
appropriate, to lay information under the Criminal Code of Canada, or both. The
complaint procedures of this policy does not prohibit the individual’s right to respond to a
complaint through the collective agreements, or to seek redress as provided under the law.

Procedures 5026
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BRANDON SCHOOL DIVISION
POLICY

b

BRANDON

‘SCHOOL DIVISION

"Accepting the Challenge”

APPENDIX A
TO PoLIcy AND PROCEDURES 5026

HARASSMENT —DEFINITIONS

Adopted:

APPENDIX A - DEFINITIONS

A. Harassment
Harassment can occur in the context of any of these relationships, the more common
being employee-of-employee, employee-of-student, student-of-employee, student-of-
student,employer-of-employee.

The policy applies to, but is not limited to, harassment that occurs at a school, in the
Division office, or other Division facilities:
e outside of a divisional school or office, and which causes a concern to occur in a
divisional school or office;
e ataschool or Division-sponsored function;
e inthe course of an employment or school assignment outside of a divisional
school or office;
e at an employment or school-related conference or training session;
e during employment or school-related travel; and
e via communication medium (Internet, telephone, mail).

For the purpose of this set of procedures, “harassment” means engaging in a course of
derogatory or vexatious comments or behaviour known, or reasonably recognizable as
unwelcome. “Vexatious” means irritating, provoking, disturbing, tormenting,
troublesome, and serving only to cause annoyance to the victim.

These definitions of harassment do not include casual compliments or comments, or
behaviour with any mutually voluntary relationship.

Elements of Harassment
Harassment has four (4) basic elements:

1. it is a type of discrimination;

2. it is unwanted,;

3. it affects the individual’s ability to learn and/or work;

4. it is an expression of power, authority or control, and is coercive in nature
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Har assment Defined
The Human Rights Code (Manitoba) defines “harassment” as any one or more of:

1. A source of abusive and unwelcome conduct or comment made on the basis of the
following:
i.  ancestry, including colour and perceived race;

ii.  nationality or national origin;

iii.  ethnic background or origin;

iv.  religion or creed, or religious belief, religious association or religious

activity;

V.  age;

vi.  personal appearance — size and other physical features;

vii.  sex, including pregnancy, the possibility of pregnancy, or circumstances
related to pregnancy;

viii.  gender — determined characteristics or circumstances other than those
included in (vii)

ix.  sexual orientation;
X.  marital or family status;
xi.  source of income;
xii.  political belief, political association, or activity;

xiii.  physical or mental disability or related characteristics or circumstances,
including reliance on a guide dog or other animal assistant, a wheelchair, or
any other remedial appliance or device.

A series of objectionable and unwelcome sexual solicitations or advances; or

3. Asexual solicitation or advance made by a person who is in a position to confer any

benefit on, or deny any benefit to, the recipient of the solicitation or advance, if the
person making the solicitation or advance knows, or ought reasonably to know, that it
is unwelcome; or

4. A reprisal, or threat of reprisal, for rejecting a sexual solicitation or advance.

Retaliation against an individual who:

e invokes the policy; or

e participates or cooperates in an investigation under the policy; or

e associates with a person who invokes the policy or participates in the
complaint procedure under the policy

N

o

Explanation of Sexual Harassment
Sexual harassment is any repeated and unwelcome sexual comment, look, suggestion, or
physical contact that creates an uncomfortable working or learning environment for the
recipient, by a person who knows, or ought reasonably to know, that such attention is
unwelcome. Sexual harassment may also be a single sexual advance, particularly one by
a person in authority, that includes or implies a threat and/or a reprisal after a sexual
advance is rejected.
Some examples of sexual harassment are:
e unwanted, persistent or abusive sexual attention;
o sexually oriented behaviour or remarks which create an intimidating, hostile,
or offensive
learning or working environment;
e demeaning remarks based on gender;
suggestive jokes about sex;
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sexually-oriented verbal “kidding” or verbal abuse;

inappropriate comments about clothing, physical characteristics, or activities;

leering, ogling, and suggestive or insulting sounds;

unwanted questions or comments about one’s private life;

unwanted physical contact, such as brushing up against one’s body, patting,

grabbing or pinching;

sexual assault (an offence under the Criminal Code);

subtle pressures for sexual activity;

suggestions or demands for sexual favours;

expressed or implied promise of reward for complying with a sexually

oriented request;

¢ the display of pornographic and/or exploitative pictures, cartoons, and graffiti
in the

e schools and on other school division premises. This includes pictures and/or

messages on clothing.

Explanation of Racial Harassment

Words used or actions taken in an abusive or persistent manner by anyone, such that
another person is disparaged or caused to feel humiliation because of her or his race,
colour, creed, ancestry, place of origin, or ethnic origin. Racial harassment may be overt
or subtle, explicit, or in a disguised form such as humour or joking.

Some examples of racial harassment are:

o slurs, gestures, name-calling, innuendoes or taunts about another’s racial or
ethnic backgrounds;

o similar remarks about other racial groups made in the presence of another
employee or student;

e unwelcome banter, “teasing” or jokes that are racially derogatory or present
stereotypical portrayals of racial or ethnic groups;

o displaying racist, derogatory or offensive pictures, materials, or graffiti;

o refusing to study with, work with, or have contact with, an employee, volunteer,
or student in the work/school setting because of her or his racial or ethnic
background.

The study of other cultures does not constitute racial harassment.

Explanation of Other Forms of Har assment

Other forms of harassment include discrimination, (overt, subtle, and covert) based on
gender, sexual orientation, disability, or economic/social status.

Actions that violate Brandon School Division Respectful Workplace Policy 1015, such
as, but not limited to, bullying, patronizing/condescending behavior, intimidation may
also be considered forms of harassment.

Some examples of other forms of harassment are:

e negative comments about the general unsuitability of an individual’s or a group’s
educational or career goals to which they aspire; for example, generalizations
about women’s “proper place” or lack of ability in particular areas;

e derogatory comments about an individual’s or a group’s moral, intellectual,
economic, or social inferiority;

e taunting, teasing, criticizing, or demeaning remarks about individuals or group
members as a category;
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e individual or group behaviour that is intimidating or threatening;

e behaviour and/or comments that occur(s) repeatedly to injure another person
physically or emotionally (bullying);

e unwanted or persistent invasion of personal space;

e hazing
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A.

General Information

Complainant refers to the individual who believes he/she is being harassed and/or the
individual who has filed a complaint of harassment.

Respondent refers to the individual alleged to be the harasser and/or the individual
against whom the complaint has been made.

A witness or third party to an incident of harassment may file a complaint of harassment.

Should a complaint of harassment be filed, the School Division reserves the right to
proceed in the investigation with or without the participation of the parties identified in
the complaint.

Complaints

Documentation of all harassment complaints (written complaint, record of investigation,
and final disposition) will be retained confidentially by the Director of Human Resources.
Information/ Investigation files involving harassment complaints will be kept separate
from the employee's personnel file pending resolution of the complaint; and

1. In the event the allegations are substantiated through investigation, a summary of
the investigation, final disposition, and any action taken shall be maintained by
the Director of Human Resources in the employee’s personnel file.

2. In the event the allegations are not supported through investigation, a summary of
the investigation, final disposition, and any action taken will be maintained
confidentially by the Director of Human Resources until the time at which the
employee leaves the employ of the Division when such documents will be placed
in a sealed envelope in the personnel file.

These documents will be accessible to the Superintendent, Associate Superintendent,
Secretary-Treasurer, or Director of Human Resources as documentation and will be
accessed only for information related to the specific incident documented.
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3. Respondents will be advised that retaliation against the complainant or
interference in the process of investigation will not be tolerated and, if such
occurs, will result in immediate disciplinary or legal action for staff.

4. Complaints made in a malicious or vindictive manner or which have no
substantiation in fact may result in disciplinary or legal action for staff.

5. In the interests of all parties involved in a harassment situation, individuals are
encouraged to identify their concerns in a timely manner. However, individuals
may lodge a complaint at any time they feel they are being harassed. All
complaints must be documented and signed by the complainant and/or an
individual in authority.

6. A complaint involving an individual under the legal age of majority which may
be construed as child abuse shall be dealt with according to the applicable
legislation and School Division Policy 5063: Child Abuse.

7. In the complaint procedures outlined, should a respondent be an individual
identified as a participant in the investigation or appeal process, the role of the
respondent will be assumed by his/her supervisor.

e Should the respondent be the Director of Human Resources, the role of
the Director of Human Resources throughout these procedures will be
performed by the Secretary-Treasurer.

e Should the respondent be the Superintendent of Schools, the role of the
Superintendent of Schools throughout these procedures will be
performed by the Trustee Chair of the Personnel Committee.

8. The Director of Human Resources will ensure the appropriate Senior

Administrators including the Associate Superintendent(s) and Secretary-
Treasurer are informed on the status of the complaint as necessary.

Employee | nitiated Complaints

I.  Whenever possible the complainant should inform the respondent that his/her
behaviour or action is not welcome and request the unwanted behaviour be stopped. While
it is preferable that objections to harassment be voiced to the offender, it is not a
prerequisite to filing a complaint.

ii. The complainant should document any or all incidents of harassment and identify:
- the respondent's name,

date, time and location of the incident,

a brief description of the incident,

names of witnesses to the incident,

any action taken by the complainant in response to the incident.

Har assment Documentation Complaint Forms ar e available from the main officein
schools or from the Division Administration Office.

This documentation should continue on an ongoing basis if the unwanted behaviour
continues.
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iii. If the harassment continues or if the complainant chooses, the complainant should
report the incident to a trusted responsible individual in a position of authority.
(Example: Principal, Associate Superintendent, Union Representative, Director of
Human Resources)

Documentation of incidents should be available. The complainant must be prepared to
share the nature and details of the complaint with the individual they contact.

EMPLOYEE COMPLAINT ABOUT AN EMPLOYEE: Informal Resolution

The individual in authority who is contacted shall notify the Director of Human Resources to
determine if there have been any previous incidents of harassment involving the respondent.

The individual in authority contacted should notify the respondent of the complaint and
attempt to achieve a resolution to the problem through counselling and mediation.
Involvement and consultation from the Director of Human Resources may be requested at
this point.

If informal resolution is achieved a summary report outlining the issue and resolution will be
maintained in a sealed envelope with the Director of Human Resources.

EMPLOYEE COMPLAINT ABOUT AN EMPLOYEE: Formal Resolution

i. If: (a) pastincidents of harassment are evident, or
(b) if the situation is not resolved through informal procedures, or
(c) at the request of the complainant,

the complaint shall be addressed through a formal complaint process. The trusted individual
in authority who has been contacted or the complainant shall forward a written complaint to
the Director of Human Resources.

(NOTE: The Harassment Documentation Complaint Form isrequired for this purpose.)

ii. The Director of Human Resources shall inform the Superintendent of the complaint, and in
consultation with the Superintendent, will coordinate the formation of an investigative
committee. The committee shall be composed of at least three (3) members with
consideration in representation being given to gender, race, and ethnicity where such factors
may be a potential issue within the complaint. Members might include:

1) the Supervisor(s) of the parties involved in the complaint and/or

2) the Director of Human Resources who shall have primary responsibility for
advising on conducting the investigative process and/or

3) member(s) to be appointed at the discretion of the Superintendent
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This committee shall review and investigate the complaint of harassment by the following
process. The committee will:
a) set reasonable time frames;
b) define objectives and procedures to follow in the investigation;
c) interview the complainant and make detailed notes;
d) interview the respondent and make detailed notes;
e) interview any witnesses and make detailed notes;
f) allow third party representation at the interview(s) (e.g., union representation,
lawyer, friend, etc.);
g) follow the rules of natural justice, exercise fairness, sensitivity and objectivity
in their investigation or fact-finding process;
h) make a decision on the allegation, allow the complainant the opportunity to have
input into the resolution or disciplinary action, and provide recommendations on
resolution or action where deemed appropriate to the Superintendent.

The committee may provide guidance and advice, and may recommend assistance available
to the complainant or respondent to deal with the incident of harassment.

iii. The Superintendent will be privy to all documents from the investigation, may undertake any
subsequent investigation he/she believes is relevant, and may conduct a hearing with the
individuals involved at his/her discretion. In the event a hearing is not called by the
Superintendent, either the complainant or the respondent has the right to request a hearing
with the Superintendent. Such request for a hearing must be requested in writing within ten
(10) working days of receipt of a decision on the complaint. The Superintendent will
conduct said hearing within fifteen (15) working days of receipt of the request. The
Superintendent shall respond to the appellant on the findings of the hearing within ten (10)
working days of conducting the hearing.

iv. The Superintendent shall respond in writing to the complainant and respondent indicating
the investigative committee's recommendation and stating the decision of the
Superintendent on any disciplinary action to be taken and/or any action to be taken by the
complainant or respondent.
If the complaint is found to be valid, a record of the decision and action taken shall be placed
in the harasser's personnel file. If the complaint is unfounded, then all written documentation
of the complaint shall be maintained in confidence by the Director of Human Resources.

v. The complainant or the respondent has the right to appeal the decision on action to be taken
through written request to the Board of Trustees. The Board of Trustees will be privy to all
documents from the complaint and the investigation; may hold a hearing with those involved
at its discretion; and shall reach a final decision. The Board of Trustees may undertake any
investigation it believes is relevant and shall respond to the appellant in writing within thirty
(30) working days of receipt of the appellant.
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EMPLOYEE COMPLAINT ABOUT A STUDENT

When a complaint involves an employee making a complaint about a student, the procedures
identified for A Student Complaint About a Student (Appendix C) shall be followed. This
procedure shall be followed with the understanding:

i. the complainant is an employee not a student;
and

ii. the employee making the complaint will contact the Principal of the school the student
attends;

and

iii. the principles of involving the Harassment Resource Team and of notifying parents of the
students, as outlined in Appendix C will be maintained.
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APPENDIX C —PROCEDURES FOR RESOLUTION

A. General Information

Complainant refers to the individual who believes he/she is being harassed and/or the
individual who has filed a complaint of harassment.

Respondent refers to the individual alleged to be the harasser and/or the individual
against whom the complaint has been made.

A witness or third party to an incident of harassment may file a complaint of harassment.

Should a complaint of harassment be filed, the School Division reserves the right to
proceed in the investigation with or without the participation of the parties identified in
the complaint.

B. Complaints

Documentation of all harassment complaints (written complaint, record of investigation,
and final disposition) will be retained confidentially by the Director of Human Resources.
Information/ Investigation files involving harassment complaints will be kept separate
from the student's cumulative file pending resolution of the complaint.

1. In the event the allegations are substantiated through investigation, a summary of
the investigation, final disposition, and any action taken shall be maintained by
the Director of Human Resources in a personal file with a general reference in
the student's cumulative file to the complaint and contact person for information.

2. In the event the allegations are not supported through investigation, a summary
of the investigation, final disposition, and any action taken will be maintained
confidentially by the Director of Human Resources until the time at which the
student graduates from the public school system or reaches the age of 21,
whichever comes first, when such documents will be destroyed.

These documents will be accessible to the Superintendent, Associate Superintendent,
Secretary-Treasurer, or Director of Human Resources as documentation and will be
accessed only for information related to the specific incident documented.
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Respondents will be advised that retaliation against the complainant or
interference in the process of investigation will not be tolerated and, if such
occurs, will result in immediate suspension or expulsion for students.

Complaints made in a malicious or vindictive manner or which have no
substantiation in fact may result in suspension or expulsion for students.

In the interests of all parties involved in a harassment situation, individuals are
encouraged to identify their concerns in a timely manner. However, individuals
may lodge a complaint at any time they feel they are being harassed. All
complaints must be documented and signed by the complainant and/or an
individual in authority.

A complaint involving an individual under the legal age of majority which may
be construed as child abuse shall be dealt with according to the applicable
legislation and School Division Policy 5063: Child Abuse.

In the complaint procedures outlined, should a respondent be an individual
identified as a participant in the investigation or appeal process, the role of the
respondent will be assumed by his/her supervisor.

The Director of Human Resources will ensure the appropriate Senior
Administrators including the Associate Superintendent(s) and Secretary-
Treasurer are informed on the status of the complaint as necessary.

Student I nitiated Complaints

There will be a designated group of teachers/counsellors in the Division referred
to as the Harassment Resource Team. These individuals will work with the

Principal(s) and/or Director of Human Resources as required or requested in the
management and/or investigation of harassment complaints initiated by students.

The Harassment Resource Team will be designated by the Superintendent and
will act as a resource to individuals investigating harassment complaints. The
Division will undertake to provide appropriate training for the Team.

Whenever possible the complainant should inform the respondent that his/her
behaviour or action is not welcome and request the unwanted behaviour be
stopped. While it is preferable that objections to harassment be voiced to the
offender, it is not a prerequisite to filing a complaint.

The complainant should document any or all incidents of harassment and
identify:

the respondent's name,

date, time and location of the incident,

a brief description of the incident,

names of witnesses to the incident,

any action taken by the complainant in response to the incident.
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Har assment Documentation Complaint Formswill be available to studentsin
schoolsin locations such as the Guidance/Counsdlling office, the main office or
from teacher advisors.

This documentation should continue on an ongoing basis if the unwanted
behaviour continues.

iv. If the harassment continues and/or if the complainant chooses, the complainant
should report the incident to a trusted, responsible adult in the school or
Administration Office. (Example: Principal, Teacher, Counsellor, Teacher
Assistant, Secretary, Director of Human Resources)

Documentation of incidents should be available. The complainant must be
prepared to share the nature and details of the complaint with the adult they
contact.

V. The individual contacted shall notify the Principal of the school with details of
the complaint. In the event the complaint has been made against the Principal,
the individual contacted shall notify the Associate Superintendent of the school
with details of the complaint.

Vi. When a student is named in a Harassment Complaint the parent(s)/guardian(s) of
student(s) will be notified as per the following:

a. when the student(s) are under eighteen (18) years of age and a decision
has been made to follow a formal resolution process, the complaints will
be communicated to parent(s)/ guardian(s); complaints to be resolved
through an informal process will be communicated to
parent(s)/guardian(s) at the discretion of the Principal.

b. when the student(s) are eighteen (18) years of age or older,
communication with parent(s)/ guardian(s) will be encouraged with the
consent of the student.

The student will be consulted and advised on the communication to occur and who
will communicate with the parent(s)/guardian(s). The communication may be made
by the student, the adult first contacted by the complainant, the Principal, the Vice
Principal, the Associate Superintendent or the Director of Human Resources.

Vii. A meeting shall be arranged with the complainant and respondent and his/her
parent(s)/ guardian(s) if the student is under eighteen (18) years of age and the
Principal within five (5) school days of receipt of the complaint to review the
complaint and to outline the procedures that will be followed to investigate and
resolve the matter.

STUDENT COMPLAINT ABOUT A STUDENT: Informal Resolution

When the complaint involves students, the Principal shall review the student's cumulative file
and contact the Director of Human Resources to check on past incidents of harassment
involving the respondent.  The Principal should notify the respondent of the complaint and
attempt to achieve a resolution to the problem through mediation and counselling. Involvement
from Guidance Counsellors, the Harassment Resource Team and/or the Director of Human
Resources can be requested as appropriate by the Principal.
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STUDENT COMPLAINT ABOUT A STUDENT: Formal Resolution

i. If: (a) pastallegations of harassment are evident in a student's history, or
(b) at the request of the complainant, or
(c) when the complaint involves an employee of the Division, or
(d) when the Principal deems the complaint to be sufficiently serious,
the complaint shall be addressed through a formal resolution process. The adult
contacted by the student shall forward a written complaint to the Principal.

(NOTE: The Harassment Documentation Complaint Form isrequired for this purpose.)

ii.  The Principal shall coordinate the development of an investigative committee involving the
Principal or Vice Principal and the Harassment Resource Team, with consideration in
representation being given to gender, race, and ethnicity where such factors may be a
potential issue within the complaint. This committee will review and investigate the
complaint of harassment by the following process. The committee will:

a) setreasonable timeframes;

b) define objectives and procedure to follow in the investigation;

c) interview the complainant and make detailed notes;

d) interview the respondent and make detailed notes;

e) interview any witnesses and make detailed notes;

f) allow third party representation at the interview(s) (e.g., parent, guardian,
counsellor, friend, etc.);

g) follow the rules of natural justice, exercise fairness, sensitivity and objectivity in
their investigation or fact-finding process;

h) make a decision on the allegation, allow the complainant the opportunity to have
input into the resolution or disciplinary action, and provide recommendation on
resolution or action where appropriate to the Principal.

The committee may provide guidance and advice, and may recommend assistance
available to the complainant or respondent to deal with the incident of harassment.

iii. The Principal shall respond in writing to the complainant and respondent, and their
parent(s) if they are under eighteen (18) years of age, indicating the investigative
committee's recommendation and stating the decision of the Principal on any disciplinary
action to be taken and/or on any action to be taken by the complainant or the respondent.

A record of the decision and action to be taken shall be maintained in confidence by the
Director of Human Resources with a notation in the cumulative file to contact the
Director of Human Resources.

iv. Either the complainant or the respondent has the right of first appeal of the decision on the
action to be taken through written request to the Associate Superintendent within ten (10)
working days of the decision. The Associate Superintendent will be privy to all documents
from the complaint and the investigation; may hold a hearing with the individuals involved
at his/her discretion; and shall reach a decision. The Associate Superintendent may
undertake any investigation he/she believes is relevant and shall respond in writing to the
appellant within fifteen (15) working days of receipt of the appeal.
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v. The complainant or the respondent has the right of second appeal of the decision on
action to be taken through written request to the Superintendent within ten (10) working
days of the decision. The Superintendent will be privy to all documents from the
complaint and the investigation; may hold a hearing with those involved at his/her
discretion; and shall reach a decision. The Superintendent may undertake any
investigation he/she believes is relevant and shall respond to the appellant in writing
within fifteen (15) working days of receipt of the appeal.

vi. The complainant or the respondent has the right to third appeal of the decision on action
to be taken through written request to the Board of Trustees. The Board of Trustees will
be privy to all documents from the complaint and the investigation; may hold a hearing
with those involved at its discretion; and shall reach a final decision. The Board of
Trustees may undertake any investigation it believes is relevant and shall respond to the
appellant in writing within thirty (30) working days of receipt of the appeal.

STUDENT COMPLAINT ABOUT AN EMPLOYEE: Formal Resolution

i. When a student complaint is about an employee, the complaint shall be addressed
through a formal complaint process. The adult contacted shall forward a written
complaint to the principal.

Note: In the event the complaint has been made against the Principal, the individual
contacted shall notify the Associate Superintendent with details of the complaint.

ii. The principal shall forward a written complaint to the Associate Superintendent of the
School and the Director of Human Resources.

iii. The Director of Human Resources shall inform the Superintendent of the complaint, and in
consultation with the Superintendent, will coordinate the formation of an investigative
committee. The committee shall be composed of at least three (3) members with
consideration in representation being given to gender, race, and ethnicity where such factors
may be a potential issue within the complaint . Members might include:

1) the Principal(s)/Supervisor(s) of the parties involved in the complaint
2) the Associate Superintendent/Secretary-Treasurer

3) the Director of Human Resources

4) member(s) to be appointed at the discretion of the Superintendent.

This committee will review and investigate the complaint of harassment by the following
process.

The committee will:

a) setreasonable timeframes;

b) define objectives and procedures to follow in the investigation;

c) interview the complainant and make detailed notes;

d) interview the respondent and make detailed notes;

e) interview any witnesses and make detailed notes;

f) allow representation at the interview(s) (e.g., union representative, lawyer, friend,
parent(s)/guardian(s), counsellor, etc.);

g) follow the rules of natural justice, exercise fairness, sensitivity and objectivity in
the investigation or fact-finding process;
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h) make a decision on the allegation, allow the complainant the opportunity to have
input into the resolution or disciplinary action and provide recommendations on
resolution or action to be taken where appropriate to the Superintendent.

The committee may provide guidance and advice, and may recommend assistance available to
the complainant or respondent to deal with the incident of harassment.

iv. The Superintendent will be privy to all documents from the investigation, may undertake any
subsequent investigation he/she believes is relevant, and may conduct a hearing with the
individuals involved at his/her discretion. In the event a hearing is not called by the
Superintendent, either the complainant or the respondent has the right to request a hearing
with the Superintendent. Such request for a hearing must be requested in writing within ten
(10) working days of receipt of a decision on the complaint. The Superintendent will
conduct said hearing within fifteen (15) working days of receipt of the request. The
Superintendent shall respond to the appellant on the findings of the hearing within ten (10)
working days of conducting the hearing.

v. The Superintendent shall respond in writing to the complainant and respondent indicating the
investigative committee's recommendation and stating the decision of the Superintendent on
any disciplinary action to be taken and/or any action to be taken by the complainant or
respondent.

If the complaint is found to be valid, a record of the decision and action taken shall be placed
in the harasser's personnel file. If the complaint is unfounded, then all written documentation
of the complaint shall be maintained in confidence by the Director of Human Resources.

vi. The complainant or the respondent has the right to appeal the decision on action to be taken
through written request to the Board of Trustees. The Board of Trustees will be privy to all
documents from the complaint and the investigation; may hold a hearing with those involved
at its discretion; and shall reach a final decision. The Board of Trustees may undertake any
investigation it believes is relevant and shall respond to the appellant in writing within thirty
(30) working days of receipt of the appeal.
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APPENDIX D —PROCEDURESFOR RESOLUTION

A.

General Information

Complainant refers to the individual who believes he/she is being harassed and/or the
individual who has filed a complaint of harassment.

Respondent refers to the individual alleged to be the harasser and/or the individual
against whom the complaint has been made.

A witness or third party to an incident of harassment may file a complaint of harassment.
Should a complaint of harassment be filed, the School Division reserves the right to

proceed in the investigation with or without the participation of the parties identified in
the complaint.

Complaints
When a harassment complaint is initiated by a Visitor, Volunteer, or Parent, the

procedures as they apply to staff and students shall be followed as outlined in Appendix
B and Appendix C.

A COMPLAINT ABOUT A VISITOR, VOLUNTEER OR PARENT

Whenever possible the complainant should inform the respondent that his/her behaviour
or action is not welcome and request the unwanted behaviour be stopped. While it is
preferable that objections to harassment be voiced to the offender, it is not a prerequisite
to filing a complaint.

The complainant should document any or all incidents of harassment and identify:
- the respondent’s name,

date, time and location of the incident,

a brief description of the incident,

names of witnesses to the incident,

any action taken by the complainant in response to the incident.
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Harassment Documentation Complaint Formswill be available from the main officein
schools or from the Division Administration Office.

This documentation should continue on an ongoing basis if the unwanted behaviour continues

iii. If the harassment continues or if the complainant chooses, the complainant should report
the incident to a trusted, responsible individual in a position of authority. (Example:
Principal, Vice Principal, Associate Superintendent, Union Representative, Director of
Human Resources)

Documentation of incidents should be available. The complainant must be prepared to
share the nature and details of the complaint with the individual they contact.

iv. The individual in authority should refer the issue to the School Principal who shall notify
the respondent of the complaint and attempt to achieve a resolution to the problem
through counselling and mediation. Involvement and consultation from the Director of
Human Resources and/or Associate Superintendent may be requested at this point. A
written report outlining the complaint and/or recommended action and resolution will be
forward to the Associate Superintendent for review.

v. Inthe event action is recommended, the Associate Superintendent shall review the issue
and shall respond in writing to the complainant and respondent indicating the
investigative committee's recommendation and stating any action to be taken by the
complainant or respondent.

Whether the complaint is found to be valid or unfounded, a record of the decision, any
action taken, and all written documentation of the complaint shall be maintained in
confidence by the Director of Human Resources.

vi. Either the complainant or the respondent has the right of first appeal of the decision on
action to be taken through written request to the Superintendent within ten (10) working
days of the decision. The Superintendent will be privy to all documents from the
complaint and the investigation; may hold a hearing with those involved at his/her
discretion; and shall reach a decision. The Superintendent may undertake any
investigation he/she believes is relevant and shall respond to the appellant in writing
within fifteen (15) working days of receipt of the appeal.

vii. The complainant or the respondent has the right to second appeal of the decision on
action to be taken through written request to the Board of Trustees. The Board of
Trustees will be privy to all documents from the complaint and the investigation; may
hold a hearing with those involved at its discretion; and shall reach a final decision. The
Board of Trustees may undertake any investigation it believes is relevant and shall
respond to the appellant in writing within thirty (30) working days of receipt of the
appeal.
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APPENDIX E
TO PoLIcy AND PROCEDURES 5026

HARASSMENT —INVESTIGATION OF HARASSMENT COMPLAINTS

Adopted:

REQUIREMENTSFOR THE INVESTIGATION OF HARASSMENT COMPLAINTS

A. GENERAL INFORMATION

The Requirements herein, deal primarily with the formal resolution process for complaints.
The informal process should follow a parallel process but may not involve an
investigative committee.

The Brandon School Division Harassment Policy provides for both formal and informal
resolutions of harassment complaints. An investigation must occur when a complaint is
made. The investigation will be completed by the individuals identified in Procedures for
Resolution — Appendix B, Appendix C, and Appendix D. The following provides a reference
to guide individuals designated to investigate harassment complaints. The purposes of the
guidelines are:

1. to provide a common process for all harassment complaint investigations and to
ensure consistency, equity and accountability in the process;

2. toassist investigators to complete the investigation in a timely and efficient manner;

3. toensure investigators obtain the essential information required to make a
recommendation on disposition of the complaint.

Note: Any written documentation received in regards to a complaint, including investigative
interview statements, should be signed by the appropriate parties.

B. DUTIESOF THE INVESTIGATIVE COMMITTEE

1. Ensure a written and signed account of the harassment incidents as identified by the
complainant is evident (refer to Harassment Documentation Complaint Form for
information that should be available in the report).

2. Have a pre-investigative meeting to review the complaint and the procedure to be
followed.

3. Notify the respondent of the complaint and the investigative procedure to be followed
(reference the Harassment Policy and Procedures).

4. Notify the parent(s)/guardian(s) of complainant/respondent or witnesses, if appropriate,
of the complaint and the role of their child in the complaint and/or investigation.
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5. Advise individuals to be interviewed of their right to have a third party present during
their interview (at the discretion of the individual being interviewed).

6. Arrange interviews of all parties involved in the following order:
(@) Complainant
(b) Respondent
(c) Witnesses identified by the complainant
(d) Witness identified by the respondent (if different from those identified by the
complainant)

7. Conduct interviews in a private location (refer to Section C - Harassment Complaint:
Interview Guidelines) and record objective notes.

8. Discuss information obtained in the interviews, seek consultation as required, and
provide a written report on findings and recommended action to be taken.

C. HARASSMENT COMPLAINT: INTERVIEW GUIDELINES

1. Ensure the representation of the investigators at the interviews considers gender, race,
and ethnicity where such factors may be a potential issue within the complaint.

2. Prior to the interviews the investigators should establish a preliminary set of questions to
be asked of each party interviewed (refer to Section D - Harassment Complaint:
Interview Format Guidelines).

3. The coordinator of the investigation will arrange a private meeting room to conduct the
interviews.

4. ldentify that the information obtained via the interviews will remain confidential to the
investigative committee and administrators involved in the harassment complaint
procedure and ask that the individual being interviewed maintain this confidentiality by
not discussing the interview or situation with others.

5. Identify that written notes will be taken during the interview to ensure that the accuracy
of the investigation is maintained. Keep accurate detailed notes which identify the
individuals interviewed, dates, times and places and who was present. Record direct
guotes whenever possible and note attitudes and behaviours. Don't provide comment on
your thoughts or editorialize (e.g., I don't believe her; he is overly sensitive, etc.).

6. Remain objective and neutral and do not speculate on the outcome of the situation with
individuals being interviewed.

D. HARASSMENT COMPLAINT: INTERVIEW FORMAT GUIDELINES

These guidelines are provided as an example of basic questions to conduct the interview.
Please note that additional questions will be asked based on responses to questions such as
these and will be dependent on the details of the complaint.

+ Introduce the investigative committee if appropriate and review the intent of the
interview as investigative and fact finding.
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On__ (date) , it has been reported, an incident occurred between

and and that you were a witness or a party to that incident. Could

you please discuss your recollection of the events that occurred during that incident?

¢ Ask the individual to recount the incident in his/her own words and clarify/question to
ensure the following questions are answered:

1. What happened?
2. Who was involved in the incident?
a) as an active participant
b) as a witness
3. Where and when did the incident occur? (time, place, date)

4. Were there any significant events that led up to the incident or followed the incident?

5. Where there any events leading up to this incident(s) or as a result of the incident(s) that
you are aware of that you can share with us?

6. Are you familiar with any similar incidents that have occurred involving these
individuals?

7. How did this incident make you feel or affect you?

E. HARASSMENT COMPLAINT: INVESTIGATION DOCUMENTATION GUIDELINES
e Documentin ink

o Document what is said, not what is inferred. Record direct quotes of what was said by
the complainant, the respondent and interviewed witnesses during the incident.

e Clarify what is being said frequently and review with the interviewer what has been
recorded. Don't try to transcribe the interview word for word. Once the interview is
complete, request verbal confirmation that the recorded interview notes are accurate as they
have been reviewed. Record any clarifications provided and/or acknowledgement of
accuracy, and have the interviewee signed or initial the recorded statement.

e Use abbreviations whenever possible.
o Identify the complainant and the respondent by initials only.
e Use the margin to note the perceived attitudes and behaviours observed.
e Be sure notes reflect specific details of the incident including:
— What happened.

— How often it occurred.
—  Where the incident(s) took place.
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When the incident(s) took place.

How close the parties were to each other.

What the respondent said (exact guotes).

What the complainant told the respondent (exact quotes).
List of witnesses. Ensure accurate spelling of names.

e At the end of each interview the committee should discuss the interview and ensure an
accurate representation of the interview is recorded. This record should include items of fact,
perceived attitudes and behaviours, points of common understanding and differences of
interpretation.

o Date and sign your notes and list all parties present during the interview.

Final Documentation of | nvestigative Committee

The committee shall be responsible for preparing a final report including:

1
2
3.
4

5.
6.

The allegations noting complainant and respondent.
A list of witnesses.
A list of all individuals and their representatives at the interviews.
Investigative notes

@ All original interview notes.

(b) The original complaint form as filed by the complainant.
The findings of the committee.

The recommended action to be taken.

Final documentation of the committee shall be filed with the Director of Human Resources,
and copies of items No. 1, 3, 5, and 6 shall be forwarded to the Superintendent for
consideration and response.
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HARASSMENT DOCUMENTATION COMPLAINT FORM

Alleged Victim(s) of Harassment:

Name(s) 0 Student
School 0 BSD Staff
Phone number 0 (I)rt]z:a&i(tzl)s
Alleged Har asser (s):
Name(s) 0 Student
School 0 BSD Staff
Phone number 0 (I)rt]z:a&i(tzl)s

Name of Person completing thisform: (to be identified if different than the

alleged victim)

Name 0 Student
School Q Beb Sl
Other (pls

Phone number a indicate)

Incident Information: (please identify the incident that prompted the complaint, if recurring
incidents are involved, please identify all incident date/time/locations in the details section of

form)

Date of Incident

Time of Incident

L ocation Incident Occurred

Additional Information

Please indicate any persons you believe witnessed this incident, providing name of individual(s).






BRANDON SCHOOL DIVISION
HARASSMENT DOCUMENTATION COMPLAINT FORM

b

BRANDON
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"Accepting the Challenge”

Detailed Description of Incident: (please provide details of the incident, including what you
experienced/witnessed) Note: Please attach additional pagesif required.

Name of Person(s) to whom thisincident wasreported:

Agreed upon method of dealing with thisincident: Q3 | Informal Complaint
(To be discussed with the person assigned to action this complaint) | | Formal Complaint
Signature of Complainant Date
Received By (Name and Title) Date

Referred To (Name and Title) Date
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PoLicy 6032
ROLE OF THE PROGRAM FACILITATOR

ADOPTED: Motion 23/2008; February 11, 2008

REPORTS TO: Administrator of Student Support Services
PURPOSE AND OBJECTIVES:

To facilitate the development and delivery of appropriate educational programming for
students in consultation with the school principal, the classroom teacher, the school
support team, specialized divisional support staff and outside agencies as required.

EDUCATION AND EXPERIENTIAL REQUIREMENTS:

Professional Teacher Certificate;

Minimum 5 years successful classroom teaching experience;

Minimum 5 years successful resource teacher experience;

Resource Teacher/Special Education Teacher Certification (or in progress);
Masters Degree in Special Education or a related field is preferred.

MAJOR RESPONSIBILITIES AND DUTIES:

The support role of this position consists of four major components, with corresponding
duties:

e Supporting Planning and Program Development

e Fostering Learning

e Fostering Support and Liaison Between the School and Community

e Supporting Stewardship

1. Supporting Planning and Program Development

a) To provide support to school teams with program development and program
implementation for students with exceptional needs;

b) To provide support to counselors, resource teachers, and classroom teachers in
the development of IEPs / BIPs / Safety Plans;
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¢) To coordinate transitions for preschool children into elementary school and
support high school teams with individual student transition plans for students
who may require supports after leaving school as per provincial protocols;

d) To provide support to school teams with the development of class profiles to
meet the needs of students with exceptional needs;

e) To provide and report assessment, and qualitative and quantitative data for
program implementation for students with exceptional needs when required.
2. Foster Learning

a) To support, mentor, and collaborate with resource teachers to assist in the
planning and facilitating periodic resource/guidance meetings;

b) To remain abreast and promote best practices for diverse learners;

c) To assist in the planning and provision of professional development to support
schools in educational/social/emotional programming for students with
diverse learning needs;

d) To participate actively in Divisional initiatives such as strategic planning and
goal related committees.
3. Fostering Support and Liaison Between the School and Community

a) To maintain open communication with the Administrator of Learning
(Student) Support Services;

b) To provide support to school teams in the development of funding
applications, and to review all applications before submission to MECY;

c) To liaise with parents of students with exceptional needs when requested by
school teams or for transition purposes;

d) To liaise with community partners in order to provide support and
programming for students (i.e., SMD, CATC, CTI, CFS).
4. Supporting Stewardship

a) To work in consultation, cooperation and collaboration with the principal and
school teams to coordinate services for students with special programming
and placement needs (LAC, Life Skills, CT, SSP);

b) To be available to the principal and school teams to assist in the review and
recommendations regarding conflict resolution procedures;

c) To assist school principals in arranging for transportation for students with
exceptional needs as requested,

d) To perform other related duties and responsibilities as required.
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Appendix C

BRANDON SCHOOL DIVISION

POLICY
PoLicy 6032
ROLE OF THE LEARNING SUPPORT SERVICESFACILITATOR
ADOPTED:
REPORTS TO: Associate Superintendent

PURPOSE AND OBJECTIVES:

To facilitate the development and delivery of appropriate educational programming and
learning support services for students in consultation with the school principal, the
classroom teacher, the school support team, specialized divisional support staff and
outside agencies as required.

EDUCATION AND EXPERIENTIAL REQUIREMENTS:

Professional Teacher Certificate;

Minimum 5 years successful classroom teaching experience;

Minimum 5 years successful resource teacher experience;

Resource Teacher/Special Education Teacher Certification (or in progress);
Masters Degree in Special Education or a related field is preferred.

MAJOR RESPONSIBILITIES AND DUTIES:

The support role of this position consists of four major components, with corresponding
duties:

e Supporting Planning and Program Development

e Fostering Learning

e Fostering Support and Liaison Between the School and Community

e Supporting Stewardship

1. Supporting Planning and Program Development

a) To provide support to school teams in the area of appropriate educational
programming and learning support services for students with exceptional
needs;

b) To provide support to counselors, resource teachers, and classroom teachers in
the development of Individualized Education Plans (IEPs) / Behaviour
Intervention Plans (BIPs) / Safety Plans;
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c) To coordinate transitions for preschool children into elementary school and
support high school teams with individual student transition plans for students
who may require supports after leaving school as per provincial protocols;

d) To provide support to school teams with the development of class profiles to
meet the needs of students with exceptional needs;

e) To provide and report assessment, and qualitative and quantitative data, as
required, for appropriate educational programming for students with
exceptional needs.

2. Foster Learning

a) To support, mentor, and collaborate with resource teachers to assist in the
professional development planning;

b) To assist in the planning and provision of professional development to support
schools in educational/social/emotional programming for students with
diverse learning needs;

c) To promote best practices for diverse learners;
d) To participate actively in Divisional initiatives such as strategic planning and
goal related committees.
3. Fostering Support and Liaison Between the School and Community

a) To provide support to school teams in the development of funding
applications, and to review all applications before submission to the Associate
Superintendent;

b) To liaise with parents of students with exceptional needs as requested by
school teams or for transition purposes;

c) To liaise with community partners in order to provide support and
programming for students.
4. Supporting Stewardship

a) To work in consultation, cooperation, and collaboration with principals and
school teams to coordinate services for students with special programming
and placement needs (Learning Assisted Class (LAC), Life Skills, Community
Transition (CT), Student Support Program (SSP));

b) To provide assistance to the principal and school teams in the review and the
recommendations regarding conflict resolution procedures;

c) To assist school principals in arranging for transportation for students with
exceptional needs as requested,;

d) To perform other related duties and responsibilities as required.
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BRANDON SCHOOL DIVISION
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PoLicy 6036

L EARNING SUPPORT SERVICES:
TECHNOLOGY IN LEARNING SPECIALIST K-12

Adopted:

REPORTSTO: Superintendent of Schools/Chief Executive Officer
POSITION PURPOSE AND GOALS

To provide expertise, leadership, advice, and professional and staff development for
teachers in the advancement of the integration of technology in teaching and learning as a
foundational requirement in the education of each student, kindergarten to grade 12.

The major goals of this position focus on the provision of leadership direction,
facilitation, assistance and support to professional certified staff in the implementation of
Literacy with Information and Communication Technology (LwICT) across the
curriculum K-12.

EDUCATIONAL AND EXPERIENTIAL REQUIREMENTS

=

M.A./M.Ed./M.Sc. degree in Technology in Learning, or equivalent.

2.  Demonstrated organizational ability, initiative, and effective communication and
interpersonal skills.

3. Demonstrated experience with telecommunications/multimedia and basic file
management.

4.  Proven knowledge and experience with integration of information and
communication technology in teaching and learning.

5.  Demonstrated achievement in the innovative application of educational technology,
including emerging technologies, to teaching and learning.

6. Demonstrated knowledge of research and best practice in differentiated instruction,
including Universal Design for Learning and Understanding by Design, and in
assessment and evaluation.

7. Demonstrated experience and success in facilitating professional and staff

development at the school and Divisional levels, and in working with classroom

teachers to integrate technology into teaching and learning.
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MAJOR RESPONSIBILITIESAND DUTIES

1.  Facilitate professional and staff development in the area of the integration of
information and communication technology in accordance with Manitoba
Education initiatives and curriculum outcomes.

2.  Facilitate collaboration amongst educators to develop lesson plans involving the use
of information and communication technology to attain educational goals.

3. Foster the sharing of instructional practice and technology-infused teaching and
learning through a Divisional Professional Learning Network, including face-to-
face meetings and electronic workspaces.

4.  Demonstrate currency with developments and trends in educational technology and
the integration of such into curriculum

5.  Facilitate evaluation of emerging technologies and their application in teaching and
learning in K-12 classrooms.

6.  Coordinate educational technology-related professional development, develop
leadership capacity within existing Divisional staff, design and deliver advanced
workshops and locate training resources outside the Division as required, aligned to
Divisional strategic goals and directions.

7. Serve as Division contact and support person for school-based professional staff
supporting the integration of information and communication technology (e.g. Peer
Coaches).

8.  Assist in developing instructional strategies for integration technology and
increasing academic rigor in all content areas.

9. Investigate emerging technologies and assess their potential for effective use by
students.

10. Recommend appropriate technology materials and resources to support curriculum
implementation.

11. Manage assigned budgets to support technology integration; plan and schedule
expenditures of funds allocated for such.

12. Reinforce appropriate and ethical use of technology for teaching and learning.

13. Act as Division liaison for content area to provincial and other education agencies,
post-secondary institutions, and other associations and agencies.

14. Provide documentation through regular monthly progress reports to Superintendent
of Schools/Chief Executive Officer.
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Appendix E
FORM 3013
Amended: Motion 150/2008; September 22, 2008
Amended: Motion 198/2009; December 14, 2009
Amended: Motion 13/2010; January 25, 2010

THE BRANDON SCHOOL DIVISION
TRAVEL EXPENSE ACCOUNT

DATE:

NAME:

EVENT: LOCATION:

DATE OF EVENT: TO

MILEAGE Kilometers @ 38.0¢ $

MILEAGE TO SHILO - $23.00/ MILEAGE TO WINNIPEG - $161.00

AIRFARE, BUS, TAXI, PARKING (ATTACH ORIGINAL RECEIPT(S)

HOTEL, MOTEL (ATTACH ORIGINAL RECEIPT(S)

MEALS (TO MAXIMUM $50.00 PER DAY WHICH INCLUDES
TIPS & GRATUITIES ) (Claims for meals may not include
alcoholic beverages.) (Breakfast - $10.00/Lunch- $15.00/Supper - $25.00)

REGISTRATION FEES (ATTACH ORIGINAL RECEIPT)

MISCELLANEOUS (PLEASE SPECIFY)

NOTE: Original receipts must accompany all claims. Photocopies,
Interac slips and packing slips are not accepted.

TOTAL EXPENSES $
LESS: PERSONAL CHARGES
BALANCE DUE/REFUND IF ANY $

| certify that these expenses were necessarily incurred and that | am
not being reimbursed for the same expenditures by any bodies outside
of Brandon School Division.

ACCOUNTING CODE:

SIGNATURE:

APPROVAL FOR PAYMENT:

All claims must be signed in ink by both claimant and approving authority. Claimants should allow
approximately three (3) weeks for the Accounting Department to process claims. Incomplete forms
and incorrect receipts will be returned to the claimant.





Appendix F
Brandon School Division

File Code:

“Accepting the Challenge”

May 18, 2010

The Chairperson and Members
The Brandon School Division Board of Trustees

RE: TENDER - SUPPLY/MOUNT/CABLE NEC NP500WS PROJECTORS

The Tender for Supply/Mount/Cable of NEC Projectors for 49 Smartboards, was
advertised in The Brandon Sun on May 8", 2010 and sent to three firms. Only one of
these vendors submitted a bid for the supply and installation of the projectors. The
second bid did not include installation. Brent Ewasiuk, Director of MIST, perused the
proposals, verified specifications where necessary, and is satisfied that the proposal
is deemed to be in the best interest of the Brandon School Division.

Television City was the only vendor to bid meeting specifications on the installation of
49 projectors. The proposal received from Television City in the amount of $73,598
(plus GST & PST) for a net cost of $82,429.76 is recommended.

Recommendation:

That the Proposal from Television City in the amount of $82,429.76 including taxes
for the supply, cabling, and installation of 49 NEC Projectors for Smartboards be
accepted. :

Respectfully submitted,

“KevirhZabowski, CGA

Assistant Secretary-Treasurer
Tender/2010/Projectors & Install for SmartBoards.doc

wej

1031 - 6th Street o Brandon, Manitoba @ R7A 4K5 e Telephone (204) 729-3100 o Fax (204) 727-2217 e e-mail: info@brandonsd.mb.ca
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BRANDON SCHOOL DIVISION

NEC NP500WS PROJECTORS - SUPPLY/MOUNT/CABLE

May 2010
Television City Evolution Evolution
NEC NP510WS NEC NP510SW NEC NP610S

Each $ 997.00 $ 860.00 $ 895.00
Mount Incl. Not Incl. Not Incl.
49 Projectors $ 48,853.00 $ 42,140.00 $ 43,855.00
GST $ 2,442.65 $ 2,107.00 $ 2,192.75
PST $ 3,419.71 $ 2,949.80 $ 3,069.85

$ 54,715.36 $ 47,196.80 $ 49,117.60
Install $ 505.00 NO BID NO BID
49 Projectors $ 24,745.00
GST $ 1,237.25
PST $ 1,732.15

$ 27,714.40
49 Projectors Installed
TOTAL (before taxes) $ 73,598.00
49 Projectors Installed
TOTAL (including taxes) $ 82,429.76
Installation completed by: August 31, 2010
Tenders/2010/Projectors Summary.x|s






May 3", 2010

Statement of Issue

® Consequences of reading failure

® Keith Stanovich (1986): “ Matthew Effects in Reading:
Some Consequences of Individual Differences in the
Acquisition of Literacy”

® Students caught in a downward spiral with increasing
gaps in achievement levels.

PSS

Overview

5/5/2010

Appendix G

s

Success for All Students

* Research in the field of literacy clearly indicates the
importance of achieving functional literacy skills.

® “The Brandon School Division strives to enable each
student to achieve maximum intellectual, emotional,
social and physical growth.”

 Research into reading disabilities offers new
perspectives on assisting students as they enter the
world of literacy.

Pp—————

Statement of Issue

* Small percentage of children who do not achieve average
levels of literacy development despite good classroom
literacy programming.

* Intense Intervention: to accelerate literacy growth and
development

® Early intervention: so children’s image of themselves and
of the reading task does not become severely altered.

P

Overview






gundation of Eggec%%assroom

Literacy Instruction

Interventions For
Reading Disabilities

Effective
Interventions

Classroom |
Foundations

Regie Routman

Balanced Reading and Writing Program

“ all aspects of reading, writing, speaking and listening
received appropriate emphasis and that guided
contexts were used to help readers and writers
become critical thinkers, independent problem
solvers, self-monitors, self-evaluators, and goal

setters. The knowledgeable teacher was the
decision maker who, based on students’ needs,
interests and experiences, determined when, how
and how much to intervene. “ ( p.15)

Routman. R. (2000). Conversations: Strategies for teaching learning and
evaluating

! I!ountas and PIF\I"\EH §%|ance!

Literacy Model

Fountas and Pinnell, 1996. Guided Reading :Good First Teaching for All Children

5/5/2010
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%ugma n’s CompreEe%!l!eracy

Model
Demonstration Guidgd Indeper}dent
Practice Practice

- . I‘m

! Fountas ang %l

Balanced Literacy Framework

*+ Reading aloud

« Shared reading

* Guided Reading

* Independent reading

Reading

* Shared writing

* Guided writing

+ Writing workshop/
independent writing

Writing

Word « Attention to letters and
words
Matters

+ How words work






P

Gradual Release of Responsibility

Teacher
Control

) 4

I

Student

Independence .

P

Early Literacy Acquisition

Singer described an ever Rummelhart proposed a
changing system where “ message center, which
readers “flexibly receives, sorts and
mobilize a variety of processes hypotheses

working systems to solve from various knowledge
a particular problem sources”. ( Kaye, 2006)
while reading.” ( Kaye,

2006)

Dr. Marie Clay’s Literacy Theory

Clay defines writing as:

“..a message-sending, problem-solving activity. Both
activities involve linking invisible patterns of oral
language with visible symbols” ( 2005, p.1).

 The brain is learning how to scan print and make links
between this code and oral language.

* The more the child engages in literacy learning the
more neural networks are forged.

e Literacy processing refers to the constant flow of
messages in and out of these networks, and the
interaction of the networks to make sense of text.

5/5/2010

Guided Reading

¢ Guided reading is “ a context in which the teacher supports
each reader’s development of effective strategies for
processing novel texts at increasingly challenging levels of
difficulty” ( Fountas and Pinnell, pp.21).

° Small group of students at similar stage of reading
development

* Each child reads the whole text

* Goal to increase text difficulty over time

¢ Child moves to reading silently and independently

¢ Focus on development of strategic reading behaviors

P

Dr. Marie Clay’s Literacy Theory

Clay (1991) presents the following definition of reading:

“l define reading as a message-getting, problem-
solving activity which increases in power and
flexibility the more it is practices. My definition states
that within the directional constraints of the printer’s
code, language and visual perception responses are
purposefully directed by the reader in some
integrated way to the problem of extracting meaning
from cues in a text in sequence, so that the reader
brings a maximum of understanding to the author’s
message” (p.7)

Clay, M. (1991) Becoming Literate: The Construction of Inner Control

A Network of Strategies

e Searching for
Information

Sources of information:

© Visual - print cues

° Matching oral language  « Phonological - letter
with print order and sound knowledge

* Problem-solving using
more than one source of
information

* Structure — grammar

* Meaning - what is
happening in the story -
including information
from the pictures.

* Self-monitoring (
searching, checking and
correcting)






Behaviors of Proficien?Readers

Kaye (2006)
'\
\

~——l

”

Causation of Reading Disability

Devclopmi.

+ “causal early in development, but at some
point have no further effects on the level of
reading efficiency” ( Stanovich, p.362)

+ “ have causal connections running both
directions” ( Stanovich, p.362)

P————

A Reciprocal Relationship

* Phonological awareness supports reading acquisition

* Reading acquisition supports phonological awareness

* Stanovich (1986, p.363) refers to this as a
“bootstrapping effect”

© Important implications for intervention

* Do not have to wait until mastery of phonological
awareness occurs before beginning the reading
instruction.

5/5/2010
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Behaviors of Proficient Readers

Kaye’s study (2006) found that:

e Substitution accounted for 44-52% of behaviors -
drawing on meaning, structure and visual information.

* Second most frequent was overt word solving - 25 —
26% of responses.

* Kaye found that these readers “ never engaged in
isolated phoneme by phoneme or letter by letter
solving attempts across an entire word” (p.62)

* Proficient readers use the “ larger subword units” (p.71)
drawing on orthographic ( spelling patterns) and
phonological (letter- sound knowledge).

Pp—————

Role of Phonological Awareness
Reading ! Phonological

acquisition awareness

| 1}

Decoding Alphabetic
unfamiliar incipl
principle

words
\ Spelling to (

sound
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The Case for Early Intervention

* Stanovich (1986) asserted that phonological awareness
and spelling —to-sound mapping must be addressed
early,

¢ Differential exposure to print can have dire
consequences

* Vast differences between proficient, average and
struggling readers.

P

Path of Struggling Readers

! Effect of Reading History and

Environmental Response
TN

Less positive
Instructional
response

*+ Withdrawal from
reading

* Environment does
not reinforce reading

improvement

* Struggle to crack code
* Less exposure

* More isolated skill
instruction

* Less positive

reinforcement

Early Decoding
Difficulty

Reading Slows
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The Case for Early Intervention

+ October - 12.2 words/session
+ January - 51.9 words/session
* April - 81.4 words/session

+ October - 11.9 words/session
+ January - 25.8 words/session
* April - 72.3 words/session

* October - 0 words/session
+ January - 11.5 words/ session
* April - 31.6 words/ session

P————_

Path of Good Readers

in
- 3

! Effect of Reading History and

Environmental Response
=

* Real reading

AT \
« Positive responses
from parents
* Increased out of

(+ Early success in
cracking the code
* Increased text

experiences i
response school reading
* Increased
enjoyment and
success
N N 4 9






Critical Role of Instruction

Entry into the

P

Preventative Interventions

 Improved Early Childhood programs

* Enhanced instruction in primary grades

e Early instructional supports to identify difficulties
¢ Intense instruction to accelerate literacy

© Family programs

© Small class sizes of 13 - 18

¢ Phonological programming for the 15 - 20% who need
it - onset-rhyme may be most effective ( Lovett, 1994)

* 1- 2% may still struggle with phonological skills
Allington ( 2002)

Reconceptualizing Reading
Disabilities

* Regard the process of literacy acquisition as something
that will vary in difficulty across a range of students

* Some will read early

* Some will require “ access to larger amounts of more
expert, more intensive and more personalized
teaching if they are to acquire reading proficiency”(
Allington, p. 279)

© Well designed acceleration services

© Longer-term instructional support plans

5/5/2010

! Characteristics of Effective

Intervention

e Allington (2002) - 3 types of reading intervention

* Reduce the incidence of
reading difficulty

« Increase the rate of growth -
close the gap
ﬁ

« Long- term support for
students with reading
disabilities

P

Acceleration Interventions

¢ Classroom Programming: Programs to improve
classroom instruction - in context of authentic
reading and writing

* Add-on Programming: Early intervention in one-to-
one tutorial or very small group

 Characteristics of both include: Teacher expertise, use
of appropriate text level, and significant opportunities
to practice reading and writing.

Reading Recovery™

The What Works Clearinghouse (WWC) a branch of the United States
Department of Education (USDE) and the Institute of Education Sciences (IES),
released an updated report of research in December 2008. WWC’s authoritative
and independent assessment confirmed that Reading Recovery is an effective
intervention based on scientific evidence. At the end of this second-round
review, Reading Recovery is still the only beginning reading program to receive
high ratings across all four domains evaluated: alphabetics, fluency,
comprehension, and general reading achievement. Reading Recovery ranks
number one in general reading achievement.

Excerpt from the BSD RR executive summary
Joe Stouffer, Teacher Leader
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Reading Recovery™

e cor

Acculerated Cassivce
] Peer Tetorng
Rerasmance

Note: Boid with 8 i 16 larg ot mectance.

‘What Works Clearinghouse Report: Beginning Reading ( 2007)

Reading Reco
Brandon School Division Executive Summary
Joe Stouffer Teacher Leader

Outcomes for Children
OF the 183 studesits who received Reading Recovery instruction in the division in 2008-2009, 142 conclded their programs
by the end of the school year. The remaining 41 scodents will be carried over into the next school year

@ Discontinued N«91 @ Referred N=33 Progressing, but unable to continue NeZ @ Moved Ne&

! Litéracy Support — A Locally

Developed Initiative
e Established in 2003 - action research - extended in
2009 to all schools in Brandon School Division
* Provides longer-term support to students in Grades
2&3
* Small group intervention - 3 - 6 children

* Follows a guided reading structure ( Fountas and
Pinnell, 1999)

* Grouping according to literacy processing needs
* Authentic reading and writing activities
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Professional Learning —
Teacher Expertise

7

Ongoing
professional
Comein

eading Recovery™ -Two Positive
Outcomes

Successful return to

cl m
pogamm

Referral for further
assessment and
possi -term

e \,,
Literacy Support — A Locally
Developed Initiative

2007-08 Early Literacy Project: Aboriginal/Non-Aboriginal Status Comparison

Abor, Slightly stronger gains
Abor. Slightly stronger gains
1.7 Abor. Slightly stronger gains
296 Non-Abor. Slightly stronger gains






”/ﬁ:acy Support — A Locally

Developed Initiative

2007-08 Early Literacy Project: Grade 2/3 Student Results Comparison

Grade 2, stronger pains

Grade 3, stronger gains
Grade 3, stronger 2
__Grade 2, stronger g

Brain Research in the Field of
Reading Disabilities

“ Functional magnetic resonance imaging ( fMRI) - a
technology that assesses increases in blood flow in
specific brain regions that are activated while subjects
carry out cognitive tasks such as reading. Increased
blood flow brings more oxygenated blood, which the
magnetic scanner detects” (Shayowitz, 2007, p.1)

> Center For Reading and Language

Research — Tufts University

* Dr. Maryanne Wolf et al. (2002) re-conceptualized
reading disabilities.

e Single deficit - either phonological or rate deficit

* Double deficit - both phonological and rate deficit

* Double deficit children most severely impaired

* Phonological awareness most important in word
analysis

* Naming speed most important in word identification

* Phonological processing a sub skill of naming speed

,/"’T’—

nterventions for Reading
Disabilities

nterventions
For Reading
Disabilities
Effective
Interventions

Classroom
Foundations
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How the Brain Reads Words

out loud. 1L abio starts i analyze
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Components of Intervention

Shayowitz ( 2007) lists five essential components of
reading disability intervention:

1) Phonemic awareness ( hearing and manipulating
speech sounds)

2) Phonics ( letter-sound correspondence and spelling
patterns)

Fluency

w

Vocabulary

RN
btk

Comprehension






Neural Development

e “..the provision of evidence-based reading
intervention at an early age improves reading fluency
and facilitates the development of those neural
systems that support skilled reading.” ( Shayowitz,
2007, p. 3)

* Shayowitz even goes so far as to say that “ using
evidence-based methods can remediate, and may even
prevent, reading difficulties in primary school-age
children” (p.3).

! Reading Recovery™ Serving

Children with Double Deficit

Phonological
Deficit
45.2% initial 32.2% initial
assessment assessment
10.2% post 22.0 % post
RR RR

intervention intervention

Litt, D. Exploration of the Double Deficit Hypothesis in the Reading Recovery Population

l Toronto SickKids Learning

Disabilities Research Program

* Phonological decoding skills improved by1-1.5
Standard deviations after 70 hours of intervention.

* Demonstrated that phonological skills can be
improved for severely reading disabled students and
also for students beyond primary ( age range 6 -13 in
study)

* Improvements generalized to word identification of
new words and also passage comprehension

* Group that received combined intervention showed
greatest gains
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! Réading Recovery™ Serving

Children with Double Deficit

e Deborah Litt conducted a research study to explore:

a) Are Reading Recovery selection procedures
capturing children with either single phonological
deficits and/or double deficits? (p.23)

b) Isthe Reading Recovery intervention serving the
needs of children with rapid naming weaknesses?

! Toronto SickKids Learning

Disabilities Research Program

* Dr. Maureen Lovett et al. continued the research into
the double deficit disability and effective intervention

e Study in 2000 compared results of intervention with
a) Phonological intervention only
b) Strategy- based intervention only

¢) Combination of phonological and strategy based
intervention

d) Control group

Study conducted with 85 children with severe reading
disabilities.

! Toronto SickKids Learning

Disabilities Research Program

* Program developed for intervention combining both
the phonological and strategy-based approaches

 Research version entitled PHAST - Phonological and
Strategy Training Program.

* Commercially produced as Empower™ Reading:
Decoding and Spelling (2009)

¢ Dr. Maureen Lovett & Dr. Lea Lacerenza ( 2009)
authors of the program in consultation with team from
Toronto SickKids Learning Disabilities






! Empower™ Rea%ing:

Decoding and Spelling

L N\
L. —

Empower™ Reading
Essential Reading Skills Addressed

&
o =
: /

\
.

I Empower™ Reading - Links to the Double

Deficit Learning Disability

Fo! i table
an ble
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! Empower™ éea%

Components of Intervention for Reading
Disabilities

Lovett, 2009 , p.n1

Empower™ Reading
Five Key Decoding and Spelling Strategies

Empower™ Reading Program
Implementation in Hamilton Wentworth District School Board
Gains in Word Reading in Students in Grades2to 5
100
H
=
g i 90+
S = 80
]
§ i 0 I Pre-testing 55
H : B Post-testing SS
L g o]
44
2 50
Primary  Junior Group Full Group
Group (N=49)  (N=21) (N=T2)

10





Empower™ Reading - Waterloo Region DSB
Gains in Reading using PM Benchmark Running Records
2007-2008

8 Pretesting
W Mid-testing
0 Post-testing

PM Benchmark Level

Grade 2 Grade 3 Grade 4

Students Students Students
WRDSE Targeted Resding Level for Esch Grade:
Grade 1: 15-17 Grade 1: 20-11
Grade 3: 34-26 Grade 4: 4-30

! E;réndon School Division

Action Research Project

* Monthly meetings of team with personnel from two
other schools in the Division

e Utilizing professional reading and research to focus
discussions

¢ Data collection and analysis — pre and post collection
* Some midpoint data collected

e Links to middle years literacy support and early years
literacy support model

l _Igréndon School Division

Action Research Project

3

1 = 130
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l érandon School Division

Action Research Project

Classroom

+Conn writing
tasks

*Reading

“Teacher

£ p *

Guided i Empower Reading
sl ~Small

“Supp T

S

+Te

! Bréndon School Division

Action Research Project

—#—Sound Sym Sept. /37
—m—Sound Sym Mat /37

l Iéréndon School Division

Action Research Project

——Keyword Sept. / 40
—aKeyword Mar. /40
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l _Igrandon School Division

Action Research Project

rrrrrrrrrrrrrrrr

Key Belief

In the words of Marie Clay (2005, p.58)

“ If the child is av struggling
reader ov writer the
conclusion must be that we
have not yet discovered the
way to-help him learn.”
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A Range of Literacy Programming
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For Reading
Disabilities
Effective
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Appendix H

Assistive Technology Pilot Project.
The Three Year Plan
=] Year1 -2009-2010
®  An evaluation year of software programs
®  Training of teachers in pilot classrooms on available software

®m  Reviewing specific features of software for programming purposes to address
the diverse learning needs of students in the classroom

®  Recommendation of software for purchase

®m  Professional learning for teachers in pilot classrooms on planning for
differentiation

Year Two -2 010-2011
®  Action Research
®  Foundational assessment of students in pilot classrooms (“before”)

®m  Professional learning for teachers in pilot classrooms on Universal Design for
Learning

®  Planning time for pilot teachers and school-based supports

®  Final assessment of student achievement (“after”), with analysis of AT
effectiveness

Year Three - 2011-2012
®m  Professional Learning on UDL for all teachers in pilot school.
®  Training software for all teachers in pilot schools.
B Further planning for rollout across the division.

Year- 2012

To be determined by implementation team, considering budget and human resources





Appendix |

Assistive Technology

First Meeting: Sept 23 2009.

Group discussion in identifying specific needs pertaining to the functions and

features of assistive technology. The following was generated from the discussion

Text to speech (A)

Speech to text (A)

Word prediction ( T9) (A)

Interactive visual support (A)
Frames/webs/mapping, (A)

Graphic organizers (A)

Easy to use and learn- features from software’s, for students, teachers and
EAs -including technophobes

Adaptable to variety of grades (A)

Networked on stand-alone (A)

Available for home use (A)

Compatible to import and export ---other applications
Manipulate/ edit imported data ( 2 PD) (A)
Record progress (skills) for individual and class
Tech support

Scanning / pdf to rtf (A)

Large print

Highlighting to print --- notes (A)

Audio / mp3

Readability measurement, leveled assessment
Process for sharing materials

Spell check/thesaurus/grammar check (A)
Word definition/ in context (A)

Pronunciation (best voice output possible)
Adequate hardware supports





Simplified screens, compatible with touch screens (hardware)
Assessment for learning

Useable in the classroom setting (A)

Training speech-to-text voice recognition (A)

Existing tech/apps
Copyright
Fair assessment practice with assistive technology
Moving from reliance on assistive technology to “existing”/”general”
s/w (zPD)
Moving from reliance on basic features to independence using multiple
features
Support for implementation - training, professional learning (observation
of student process)

Sustainability of budget and “people”





Appendix J
THE BRANDON SCHOOL DIVISION

B BUDGET SUSTAINABILITY REQUEST
2010/2011
TITLE: Assistive Technology in the Classroom
DEPARTMENT/SCHOOL: Student Support Services

ADMINISTRATOR/SUPERVISOR: Yvonne Hodge

STRATEGIC DIRECTION: Quality Learning

PURPOSE/OUTCOME:

The Assistive Technology (AT) Committee was formed in June of 2009 and initiated a three year classroom
project. This is a collaborative team project in which the members consist of personnel from Student Support
Services, the Technology in Learning Specialist and instructional teams from K-12 schools. There are three
schools that are participating in this project: Linden Lanes, Valleyview and Vincent Massey.

Purpose:

The aim of this Assistive Technology Classroom Project is to support classroom teachers by providing release
time and training in Universal Design for Learning (UDL) prinicipals and technologies and in integrating assistive
technology for students. Classrooms will be provided with software to assist in integrating assistive technology
as an instructional tool. By definition, Assistive Technology is used in classroom to eliminate learning barriers
for struggling learners. At the same time, Assistive Technology is used to optimize learning potential for all
students. For this project, the teams have chosen to pilot two computer software programs, to be utilized for
instructional use and student use in their classrooms.

Outcomes:

- classroom teachers will have increased knowledge and skills to implement the techniques of Universal Design
for Learning in the classroom and the use of assistive technology to benefit all students.

- students will have improved accessibility, learning tools and academic supports as needed.

- students will be provided with appropriate educational programming based on their unique skills and abilities.

- classroom teachers will provide additional opportunities to maximize students achievement in numeracy and
literacy.

- teams involved will serve as "teacher leaders" in the planning and implementation of UDL and AT.

This is a three year project. In the 2010-2011 school year we will be in the second year of this project.

BudgetEnhancementRequest.xls






Appendix K

Brandon School Division
Assistive Technology Classroom Project

2009-2010
Software Evaluation
Criteria Kurzweil Kurzweil Classroom | Classroom | Comments
3000 3000 Suite Suite
Yes No Yes No

Text to Speech

Speech to Text

Word Prediction

Interactive visual
support

Frames/webs/mapping

Adaptable for home
use

Manipulate/edit
imported data

Scanning /pdf to rtf

Highlighting to print —
note making

Spell check/
thesaurus/grammar
check

Word definition/in
context

Easy to usein
classroom setting

Ease of training
speech-to-text voice
recognition

Using this scale 1 = poor, 2 =good, 3 =excellent. Please rate the following areas:

Kurzweil 3000 Classroom Suite

Ease of use to learn software

Ease of use for students to use software

Compatibility with current hardware/software
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New Perspectives on Access to Postsecondary
Education

Ross Finnie, University of Ottawa and Statistics Canada

Richard E. Mueller, University of Lethbridge and Statistics Canada
Arthur Sweetman, Queen's University

Alex Usher, Higher Education Strategy Associates

A more complete view of the determinants of postsecondary participation
Factors influencing access to postsecondary education

Persistence in postsecondary education
Conclusion

Access to postsecondary education has been an issue of long-standing interest in Canada,
prompted in large part by the persistent gap that is observed in postsecondary education
participation rates among individuals from different socioeconomic backgrounds. Concerns are
driven in part by a desire for equity - e.g., do all Canadians with the ability to succeed have equal
access to a postsecondary education, regardiess of their families' circumstances? - as well as by
economic considerations - e.g., is Canada producing sufficient numbers of highly-qualified labour
force participants to be competitive in a knowledge-based, global economy?

Research on the roles of tuition costs, student assistance and other related financial factors shows
that these influences explain only a small part of the gap in participation rates across
socioeconomic groups. This has led researchers to look to more complete explanations that take
into account factors that are rooted in a youth's family and early experiences, which occur well
before the point when final decisions regarding postsecondary education are made in the late
teens. These latter factors influence the formation of both preferences, and preparation, for
postsecondary education. These processes are complex, inter-related and - as a result -
challenging to identify.

In recognition of the need for better information on a wide range of issues relating to educational
pathways of Canadian youth, Human Resources and Skills Development Canada and Statistics
Canada developed the Youth in Transition Survey (YITS). This is a longitudinal survey that has
tracked two groups of young people over time. One group (or "cohort"), referred to as YITS-Cohort
A, were 15 years old as of December 31, 1999, the reference date for the first interview, which
was undertaken in early 2000; the other group, referred to as YITS-Cohort B, were ages 18 to 20.
Each group of young people has been surveyed five times, at two-year intervals, with the most
recent data available referring to 2008. That means that there is how a rich dataset that tracks
young people from their mid-teens through to their late twenties, following them as they move
through the adolescent years, making decisions about, and in some cases progressing through, the
postsecondary education system, while also making decisions about moving into and out of the
labour market.

Recently, a group of researchers combined their efforts to provide new insights not only into issues
pertaining to access to postsecondary education, but also persistence through to completion and

other related issues, using data from the Youth in Transition Survey.*

A more complete view of the determinants of postsecondary
participation
As noted above, much of the existing research on gaps in persistence and participation in

postsecondary education has focused on the role of costs and affordability as barriers, and the off-
setting role of student financial aid. But the term “"barriers" is itself often poorly defined and

http://www.statcan.gc.ca/pub/81-004-x/2010001 /article/t 1 152-eng:.htm- -+ = 05/05/2010 -
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perhaps not the most useful one when talking about the various factors that determine who
accesses postsecondary education and who persists through to graduation. Indeed, the evidence
points to a much more complex and nuanced set of influences, such as an individual not being
sufficiently prepared for postsecondary education, not being well-informed regarding the costs and
benefits of postsecondary education, not having an interest in what postsecondary education has
to offer and/or being insufficiently motivated to attend. These influences develop over a long
period of time and are the result of the interaction between individuals' environments and the
choices they make over time. In other words, the choice to pursue a postsecondary education,
along with having the marks that make one eligible to attend, are developed through the entire
period of childhood and adolescence, rather than suddenly at the end of high school.

|

—

The implication is that, for many with the will and the ability to attend college or university, cost
often is of secondary importance. That is not to say costs associated with postsecondary education
are irrelevant - indeed, the authors cite other research that shows that over the past 40 years,
students have become increasingly reliant on part-time work during the school year and on
student assistance, and loans in particular, to finance their education. Parental contributions have
declined sharply and student borrowing has increased, as has the debt-to-earnings ratio for some
students following graduation, resulting in some graduates struggling to repay their loans. But, the
researchers argue, financial considerations arise only for those eligible and motivated to attend
college or university. Many students in high school lack these pre-conditions that are necessary for
participation in postsecondary education. Further, the evidence points to gaps not only across
socioeconomic groups but also between males and females in terms of academic preparedness and
motivation to participate in postsecondary education.

The research also finds that family income is a less important determinant of participation in
postsecondary education than is parental education, leading to the conclusion that the ways in
which family background matters are much more than simply financial. Aspirations — of students,
their parents and their peers - and preparation for postsecondary education, as captured by high
school grades, for example, are strongly related to differences in participation rates across various
groups. When these types of variables are included in the analysis along with family income and
parental education, it is mostly the effect of parental education that is reduced. This indicates that
parental education appears to affect participation in postsecondary education at least partly
through its impact on student aspirations, high school outcomes and related factors.

—

|

These findings lead the researchers to conclude that family income, parental education, and
factors such as aspirations and preparation for a postsecondary education are all significant
determinants of who goes to postsecondary education. They further find that parental education
and family income have additional indirect effects through influencing the aspirations and
preparedness of young people for postsecondary education, with parental education remaining a
stronger influence than income. Finally, through the interaction of family income and parental

education, these factors are typically, though not exclusively, related to socioeconomic
background.

Factors influencing access to postsecondary education

While parental education and income appear to be the main background factors, there are a
number of others that also influence participation in postsecondary education. One of these is
academic success in high school. Previous research suggested that high school -math marks were
key, but the research summarized here finds that the overall high school mark matters more.
Further insight is provided by Canadian data from the Programme for International Student
Assessment (PISA) indicates that a student's score in reading at age 15 also is an important
predictor of university attendance.? Also important are a student's score on indicators of "high
school engagement," and "academic self efficacy," as well as personal characteristics and
attitudes. The effect of parental education decreases when these other factors are taken into
consideration, leading to the conclusion that the overall effect of parental education is exerted at
least partly through the role parents play in promoting, for example, stronger academic
performance, better study habits and more positive attitudes toward school. These factors, which

http://www.statcan.gc.ca/pub/81-004-x/2010001/article/11152-eng htm . 05/05/2010
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the researchers term "cultural" factors, may in fact outweigh financial considerations in a student's
preparedness for, and decision to attend, postsecondary education.

The gender gap in participation, in university in particular, has been one of great interest, lately so
as young women participate to a far greater extent than young men. Factors related to academic
performance, including high school grades and test scores as reported by the Programme for
International Student Assessment (PISA), and better study habits among girls, predominate in
explanations of the gender gap in participation in postsecondary education. However, as noted by
the authors, identifying the importance of good academic habits in driving the gender access gap
begs the question of why girls out-perform boys in this respect.

The research also finds a gender gap with respect to aspirations to attend postsecondary
education. Aspirations are in turn related to the decision to attend, independent of high school
grades and other factors such as parental education. Male-female differences in aspirations
therefore also play an important role in the gender gap in postsecondary participation. This gap in
aspirations is evident even among 15 year-olds and it increases with age.

Other research examines the effect of high school students' paid work outside of school. Previous
research found that a small amount of paid work appears to have a beneficial effect on high school
grades, while longer working hours have a damaging effect. The findings reported here, however,
indicate that once other individual attributes are taken account of, the effect of working during
high school is negative, in any amount.

Persistence in postsecondary education

Access is one part of the story. The other part is persistence, that is, following a program through
to graduation.

Postsecondary pathways - persistence, mobility, and, ultimately, graduation - are dynamic
processes that require longitudinal data in order to be tracked and measured. This is because
many students initially start in one program, but then switch programs or institutions or take a
break before starting again. Data at the level of individual institutions are unable to track these
dynamics, leading to an over-estimation of postsecondary incompletion rates.

Employing the longitudinal nature of the Youth in Transition Survey, the researchers find that the
rate of incompletion at the individual level is in fact much lower than institution-level data would
suggest. It also suggests that a fair amount of "sorting" goes on once students reach the
postsecondary level as they seek to find a good match for their skills and interests.

The research shows that while about 50% of all students failed to finish their initial programs of
study within five years, only about 10 to 15 percent can be considered true dropouts. Many
switched programs, either within a given institution or between institutions (sometimes even
moving to a different level of study - e.g., switching from college to university or vice versa).
Among those who left at some point, 40% of college students and 54% of university students
returned to postsecondary studies within three years.

The findings also indicate that financial factors - at least as identified by students themselves -
are rarely behind the decision to leave and that family background tends to have only a small
effect, unlike the case for access. The most important factors leading a student to leave
postsecondary education are related, essentially, to the student not finding a good fit with their
chosen program of study. That being said, family background does play a limited role - those with
higher parental education were more likely to switch programs or institutions rather than drop out;
however, family background had little effect on whether a student would then go on to complete a
subsequent program of study.

Conclusion

Issues around differences in participation in postsecondary by young people with different
socioeconomic backgrounds have been of long research and policy interest in Canada. More

http://www.statcan.gc.ca/pub/81-004-x/2010001/article/11152-enghtm- s oconm vt 05/05/2010
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recently, the gender gap in postsecondary participation has also raised questions as to why young
women are graduating from university, in particular, in greater numbers than young men.

Observation of the gap in postsecondary participation between youth from high-income families
and those from lower-income families has led to much research around the issues of cost and
affordability. However, current research points to the need to take a broader perspective on the
gaps that are observed, taking account of the roles of factors such as aspirations, motivations,
engagement with school, study habits, and high school outcomes and related measured abilities.
These latter factors, in fact, play key roles. Furthermore, the research finds that the development
of such characteristics in young people is more closely related to parental education than to
parental income and takes place over a period of many years.

Perhaps most surprising is the fact that differences in rates of participation in postsecondary
education as related to such personal and behavioural characteristics are found both across
socioeconomic groups and between males and females. And while differences in parental education
may explain a good part of the gap across socioeconomic groups, such differences cannot explain
the gender gap in overall school performance between boys and girls — a gap that is evident long
before the end of high school.

In sum, questions around differences in rates of participation in postsecondary education are
complex, involving not simply issues of costs, but also more subtle behavioural and attitudinal
factors that are rooted in the family and that start early in life. The fundamental question of why
such differences exist and how exactly they operate, however, remain to a significant degree
unanswered, pointing to the need for further research.

Finally, it is important to keep in mind that the conclusions reported here are based on analysis of
data for a single cohort of students, whose behaviour is based on existing tuition fee structures,
the student financial aid systems currently in place and other financial factors as they currently
hold. Were fees much higher or financial aid not so generous, for example, the outcomes might be
very different than those observed.
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